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TNTRODUCTION 
It has been the traditional role of education in all 
societies to pass on to the young both the knowledge 
1. 
and skills needed for adult ·life and the mores of behaviour 
of that society. Moral training has th~refore always been 
a fundamental part of education. 
The evolution of the modern nation-state has raised a dil-
emma concerning this traditional role. Along with increas-
ing secularization and a mass society, the modern nation has 
given birth to the modern, compulsory, and yery largely state-
run education system. Education systems · are all faced with 
a controversial problem - what active role, if any, should 
the state play in the development of a child's morality? 
This question of morals education touches so close to the 
aims, aspirations, traditions and characteristics of a soc-
iety that not only is it a matter of continual debate, but 
the attitude shown to morals education in a particular nation 
is a clear indicator of some of the most basic norms and 
values of that society. 
In Japa~, formal education has traditionally emphasised moral 
teachings for the young. An elementary-school course in 
morals educatiori (sh~shinJ was established as part of the 
modern education system founded in 1872; shushin was 
intended to play a role in the creation of a modern and 
Henlightenedtt citizenry for the new Japan. 
2. 
Over the next decades shushin became the focus of what was 
in reality a difference of opinion amongst the Meiji ruling 
elite over the direction of Japan's ideology. While pro-
gressive leaders saw morals education as a means of building 
a modern society~ as helping .the people to cope with change, 
others saw it as a means of preserving apd reinforcing 
Japanese tradition. 
In 1890 traditionalists succeeded in having the Emperor's 
role as a moral leader of the nation acknowledged through 
the proclamation of the Imperial Rescript on Education. The 
publication of the Rescript gave a new authority to shushin 
courses, the main vehicle for the ~eaching of values in the 
education system. From this point onwards shushin can be 
regarded as summarising the ideals of the elementary school 
course. 
By 1903 the Ministry of Education had reserved for itself 
the _right to publish textbooks for sh~shin and, as an off-
icial government publication, the actual text of the morals 
course became a focus of public attention. The time allocated 
in thi curriculum for the teaching of shushin was two hours 
per week. Altogether, however, shushin and the reading 
course (which in many ways complemented shushin) accounted 
for forty percent of total teaching time. 
Provision was made for the periodic revision of the textbooks 
s0 that the sh~shin course could be regularly altered to 
res·pc,nd to the demands- of the time. Because of this regular 
3. 
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up-dating and the public attention given to these revisions, 
each edition of the textbooks can be regarded as epitomis-
ing the ideology approved by the State for the mass of the 
Japanese people at the time of publication. Each lesson, 
then, represented one facet of the official view of how the 
good Japanese should behave and what he should believe. 
The years 1941 and 1942 saw the appearance of the fifth 
edition of the morals text. In response to rising nationalist 
feeling in the late 1930's and changing educational demands, 
the elementary school curriculum was revised to provide a 
11 national studies" school course with an integrated syllabus 
centering Qn the morals course. Textbooks · for the new morals 
course were rushed into production and introduced to schools 
in a short space of time in 1941 and 1942 with teachers' 
manuals following shortly afterwards. 
As in the case of previous editions, the 1941 textbooks were 
accompanied by comprehensive teachers' manuals. For the 
first time, however, the elementary school courses were 
supplemented oy radio broadcasts. Radio, as an educational 
medium in fact came into its own with the war years 
because of its flexibility which made it capable of coping 
with the day-to~day changes of a fluid and fast-moving 
situation. 
4 . 
These government publications - the six years of the 1941 
textbooks and their teachers' manuals - together stand as 
a systematic expression of the official Japanese ideology 
for the five year period 1941-5. This thesis, "The Good 
Japanese", is a study of the ·1941 course in morals education 
and through it, of the society to which it owed its creation 
and direction. 
The war years within Japan saw social upheaval and massive 
disruption in all phases of Japanese life. The economy 
was strained to its limits, the normal functioning of gov-
ernment and bureaucracy was subordinated to military demands, 
families were split up through overseas military service and 
evacuation of the cities. Surprisingly, however, the extra-
ordinary quality of this period seems to have contributed 
to its neglect as a topic of historical writing. The aber-
ration, "the nightmare" has been regarded as too atypical, 
too discontinuous a time to be studied in detail. The rise 
of nationalism in the thirties has been treated in depth by 
historians, as has the post-war creation of the "new Japann 
and the subsequent growth economy. Yet the early forties, 
the war years between these ·two periods, have been largely 
overlooked by Western writers, despite the fact · that contemp-
orary post-war Japan can hardly be understood without a 
know,ledge of the effects these years of stress had on Japan 
and her people, 
5. 
Many broad issues of the war-time years remain to be exam-
ined. It should be asked, for instance, in what form and 
to what degree the characteristics of the "nightmare" period 
owed their origin to trends established in the thirties. It 
should also be asked in what .ways events within Japan during 
the war laid a basis for the new post-war Japan. To what 
extent did militarism intrude on the lives of the civilian 
population? How did the Japanese see themselves and the 
rest of the world at this time of total mobilization? By 
studying the morals textbook of 1941, this thesis aims to 
play a small part in the large task of increasing understand-
ing of the war years in Japan. 
The 1941 morals textbook presents a clear statement of 
values for the "good Japanese" as prescribed _by the bureau-
cracy just prior to the Pacific War - the ideal attitude to 
country, fellow Japanese and to the world outside Japan. 
Many aspects of Japanese historiography could benefit from 
a detailed examination in the light of this .statement of 
ideology·. One of the mos·t vital of these is the issue of 
~apanese nationalism, a concept that has been crucial to 
,mos,t his,torical wri.ting on J·apan in the twentieth century. 
A variety e>f theories have been proposed to explain the 
foundations and nature of Japanese nationalism - few more 
tangible documents exist than the texts of the Japanese 
morals course to help evaluate these theories. The 1941 
morals textbook can, in fact, be regarded as both a product 
6. 
and an implement of Japanese nationalism and, as such, 
an invaluable tool in its study. 
With Japan's defeat in the Second World War and her sub-
sequent occupation, the sh~shin course moved from being a 
matter of wide Japanese concern to attracting, albeit 
briefly, the attention of the Western world. Convinced 
that the Japanese school courses and, in particular, 
shushin had played a major role in the indoctrination of 
the Japanese people, the occupation forces launched a major 
investigation of school textbooks. A detailed examination 
of the morals course led to an internal S.C~A.P. 1 controv-
ersy over its culpability in this _regard; the question, 
however, was never resolved, because political expediency 
forced the banning of the texts in December 1945 as part 
of an anti~State Shinto directiva. The results of the 
banning in this manner remain with us - most writers have 
taken the S.C.A.P. decision as proof of the "guilt" of the 
,morals course and have treated it accordingly. 
X'et the issue of the true nature of the morals textbooks 
was, passed over oy the S. C. A. P. authorities in 1945. To 
this day, the material of the textbooks has not been crit-
ically evaluated to discover to what extent shushin pro-
moted values inconsistent with the Potsdam declaration and, 
broadly speaking, unsuitable to a democratic and peaceful 
,,, ... ,,,,,, ,,, , ..... 
1. S'.C.A.;E' . . (Supreme Commander for the Allied Powers) i s an 
qcronym used for the Allied Occupation Forces in Japan . 
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post-war Japan. In addition, the inclusion of morals text-
books in the anti-State Shinto directive begged two notable 
issues: How much of the teachings of the morals course can 
be directly or indirectly attributed to Shinto dogma? Further, 
does the term "State Shinto" · really characterise those 
features of the morals course that the S.C.A.P. authorities 
found most damning? 
The verdict reached by the S.C.A.P. authorities was a product 
of immediate post-war recrimination - morals textbooks were 
found guilty of the "indoctrination" of the Japanese people. 
The judgement raises a wider issue, relevan~ to all modern 
societies and their education system. What, in fact, con-
stitutes "indoctrination" and what "education"? Difficult 
as it is to define these notions in the context of the 
nation-state, it becomes almost impossible to distinguish one 
from another when dealing with a modern nation at · war. How 
much should the education system cater to the personal needs 
of the pupil and how much to the needs of the state - part-
icularly at the critical time of full-scale war? The Japanese 
morals textbook of 1941 needs to be examined in the light of 
these questions and weighed ·, not as the "ethics of a defeated 
nationtr, but as the product of a particular society and educ-
ation system under the stress of war. 
When full control of education passed back into the hands of 
the Japanese department of education with the end of the 
8. 
Allied Occupation in 1952, so did the problem of morals 
education. The social studies course established at the 
end of the war was eventually supplemented in 1958 by one 
period a week of dotoku, a non-compulsory morals education 
course aimed, nbt on the teaching of specific moral values 
but on training children in the taking of moral decisions. 
The teaching of this subject has remained a topic of con-
cern.2 Over the years it . has .been bitterly resisted by 
those, such as ~he left-wing teachers' union, Nikkyoso, 
who see it as heralding a return to nationalist indoctrinat-
ion,- while at the same time it has been staunchly supported 
by those who believe that morals education can provide the 
moral underpinning needed by Japanese society in the modern 
fast~changing world. 
ThB question of morals education came to the fore again 
recently, just before the July Upper House elections in 
1974~ To bolster conservative support, Prime Minister 
Tanaka Kakuei suggested the re-introduction of morals courses 
similar to those of pre-war years. The issue is still unres-
olved and seems likely to remain a point of contention 
amongst politicians, the bureaucracy and educationists for 
some time to come. In view of this highly political controv-
ersy, it is important that the last of the morals texts 
2. A reflection of . Japanese concern may .be found in Teichler, 
Ulrich .. and . Voss -~ .Friedrich ./ .Bib~'iogra·phy\. 'on"- 'J.'apan·ese 
" Eclu'c'ation· 1 , ·po·stwar· ·p·u_o 1i·cations· in We stern' languages , 
Pullach bei Munchen , Verlag bocufuentation, 1974, 274 pp. 
9 . 
before the end of the war be presented in English for the 
benefit of those outside Japan who have taken an interest 
in this issue. · 
Yet it is not o~ly Japanese morals education that has 
attracted attention in recent years. Educationists through-
out the world have become concerned about the role of the 
modern education system in the moral development of the 
child. The type of moral teaching envisioned by these 
writers, the values they regard as important, the role of 
morals education (if any) in a democratic society, their 
debate over what neducation" entails and what "indoctrinat-
ion" means - all of these issues -add to our understanding of 
the Japanese morals course. It is possible, too, that the 
material and technical difficulties of an operational morals 
course like the pre~war course in Japan can contribute to 
what is still largely a theoretical debate amongst modern 
educationists, 
It has been established then, that morals education has 
been and is a controversial topic, on which opinions are 
strong and varied. Yet very little has been written on the 
sbushfn course in Japan which gives the reader the opport-
unity to make his own judgement on the morals textbooks .. 
The mos-t w·idely· read (and very widely quoted) work on the 
subject is· Robert King Hall's; 'Shi:ish'in":', The\ 'Eth'ic·s· 'of a 
10. 
Defeated Nation .3 Hall's book does give a translation of 
the text of the 1934 .morals textbook, but presents the 
lessons, not in the order in which they occur, but grouped 
together under headings such as "The Nation", "Loyalty", 
"The Family" and so forth. This approach not only_ under-
plays the diversity of themes presented in each lesson, 
but it also cannot help but influence the judgement a reader 
makes of an individual lesson. The other substantial work 
on pre-war textbooks is Harold J. Wray's thesis.4 This 
work deals with such a vast quantity of material that it 
has to be presented in an analysed form. The reader, then, 
has little opportunity of interpreting for himself the sig-
nificance of the material used. While Wray~s opinions are 
interesting, they are not always the only possible inter-
pretation, 
Rather than follow the approaches of either of these works, 
"The Good Japanese" gives a detailed coverage of the mat-
erial in the 1941 textbook, either through translation or 
description, so that the reader may use the material for 
comparison and so that the author's conclusions will be 
more .convincing. This· detailed presentation of the text-
book material has the additional advantage that readers 
interested -n0t .. so much in morals education as in war-time 
3 ~· Hall ~1 R,Q)o.e·;rt Ki_ng ~i S'hushin f ' The" 'Et'h_±c·s, 'o;f' ,a·, De ·-rea·t ed 
' Natinn . . New Y'ork, Bureau of Publications , rreach_ers 
College, Columb ia University, 1949. 
4, Wray, -Harold J p . 'Chan·g·e's· 'a.'n'd Contin·uity in· Japanese 
' 'Images'. 'of 'the 'Ko"l<:u·tai and Attitudes· and Ro'les Toward 
' the ' Dut·side ' World . Unpublished Ph.D. · Dissertation, 
University of Hawaii , 1971, 
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Japan may find the textbook material us e ful as an indicat or 
of the official "approved" attitude to a number of topics 
- historical, political and sociological. In this 
regard it is hoped that "The Good Japanese" will be able 
to replac~ Shii~hin : Th~ Ethics of a Befeated Nation, a 
book which is very much a product of its time, bound in 
spirit to the Occupation. Thirty-five years after the 
publication -of the final shushin textbook it is important 
that an alternative source of material and a fresh view-
point be provided on the Japanese morals course. 
As the last of a series of publications, 1941 morals text-
book marks the ending . of the tradition of giving priority 
within the Japanese elementary school system to moral 
training. Th.every fact that the 1941 edition was the final 
shushin text adds to its significance. The textbook repres-
ents the last stage in the development of each of the trends 
of the shushin course, and as such demands close attention . 
What are some of the questions, then, that should be kep t 
in mind while examining the textbook material. One shou ld 
look back to the original intention of the morals course, 
th.at of creating "a modern and enlightened citizenry". I n 
the ultra-conservative years at the end of the thirties c an 
the morals course still be r e garded as emphasi z ing values 
for a modern capitalist nation - providing, in fact an ethic 
equivalent to t11e "protes·tant work eth ic"? Or does the text 
12. 
throw its weight behind re-emphasising traditional pre-
Meiji values? One should look for evidence as to the nature 
' 
of Japanese nationalism. One should look at the textbook 
in the light of its banning by the Occupation as "indoctrin-
ation" and ask if it does indeed merit this historic 
judgement. 
There are, in fact, a whole range of issues critical to an 
understanding of war-time Japan that can be illuminated by 
a study of the background and t .ext of the 1941 morals 
textbook. Few sources can provide a clearer indication of 
what it meant to be a "Good Japanese" in that critical per-
iod of Japanese history. 
CHAPTER ONE 
THE DEVELOPMENT ·op MORALS EDUCATION 
IN JAPAN ·1872-1945 
13. 
Western histories of Japan have tended to overlook the 
origins and development of morals education in Japan. The 
sh~shin course has, indeed, been widely characterized as a 
course in nationalist indoctrination brought to the fore in 
the "ultra-nationalist" fever of the nineteen-thirties. 1 
John Whitney Hall, writing in"Twelve Doors to Japan" 2 dis-
cussed the issue in this way: 
"Few countries in the world outside the totalitarian 
states manage to mold the minds of their people as 
thoroughly as did the Japanese after 1940. The main 
educational instrument in this program of nationalistic 
indoctrination was the course of study in morals, 
which occupied an increasingly important part of the 
Japanese curriculum. Morals instruction and courses 
in Japanese history tended increasingly after 1930 
to create distorted and myth-centered images of the 
nature of the Japanese state." 
In actual fact, however, sh;shin had been an integral part 
of the Japanese education system since its inception in 1872. 
1. See for example, Havens, Thomas R.H., Ni'shi ·Ama·ne and 
t ·he Japan·es·e, 'E'nTi.ghtenment. Cambridge,' Harvard Uni vers-
i ty Press, 1970, p. 140. "· .. Such persons as Nishimura 
Shigeki and Nakamura Masanao maintained that ethical 
teaching should be the responsibility of the State. Their 
position prevailed after 1885, the start of a trend that 
finally led in the l930's to the government-enforced moral 
training · known as shushin." (Author's italics.) 
2. H.E\11., J'ohn Whitney· & Richard K. Beardsley., · Twelve Doors 
to Japan , McGraw-Hill, N.Y., 1965, pp. 411-12. 
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The Fundamental Code of Education, which laid the foundations 
of the Japanese education system, created a department to 
take responsibility for all educational affairs, the Mombusho. 
The suQjects to be taught in the compulsory elementary schools 
established at t~is time were - ~uch practical ones as reading, 
writing, history, geography and arithmetic, the basic educ-
ational tools needed by the citizens of a modern and enlight-
ened nation. Added to these utilitarian subjects was shushin 
or morals, its presence a legacy of the traditional concern 
for ethical training in the Confucian education of pre-Meiji 
Japan. 
Over the next decadEBthe issue of ·shushin - teaching became 
the focus of the major ideological division among the ruling 
elite of Meiji Japan. Traditionalists like Motoda Eifu 
(1818-1891) and Nishimura Shigeki (1828-1902) were appalle d 
by the unbridled enthusiasm for things and ideas Western which 
characterized the early years of Meiji society. The courses 
established under the new education system aggravated their 
fears - the neglect of traditional Japanese morality was 
not being rectified in the morals course but, rather, courses 
even in morals education were being widely taught with texts 
based on Western ~hilosophy . . In fact, many of the textbooks 
prepared by the Ministry of Education itself were translations 
3. For details of the textbooks used see Passin, Herbert. 
Soc·ie·ty- ·and E"du·c·ati"on· in· ·Japan, New York, Columbia Uni-
versity, 1965, p. 71. 
15 . 
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The traditionalist emphasis on the importance of morals educ-
ation was reflected in the Revised Education Regulations of 
December 1880. 4 In order to "counter the baneful effects of 
Western idleas", 5 shushin was elevated to the top of the list 
of subjects to be taught in elementary schools, and detailed 
guidelines were laid down for its teaching. Leading educators 
of the day · wrote a number of new shushin textbooks, which were 
published by the Ministry of Education and the Imperial 
Household Ministry. 
However, the traditionalists were not unopposed. In 1885, 
against their wishes, the Prime Minister Ito Hirobumi (1841-
~ 1909) appointed Mori Arinori (1847-1889) as Minister for 
Education. During Mari's term of office, the Ministry forbad 
conservative Confucian morals texts, concentrating rather on 
the creation of a modern educated citizenry through a morals 
course based on a modernized Confucian principle of loyalty 
to the State. 
In one form or another, the fundamental concepts of this 
division of opinion on the nature of shushin teaching was 
reflected in the material of shushin courses as they evolved 
.over the. years. Individual morals textbooks varied as to 
4. Kyoiku Hensankai (Compilation Board for the History of 
Education) Me.ij i 'Ik6 Kyoiku Seido Hatt·at·sushi. (History 
·o'f the· De·velopment of the Education Syst em Since the 
Meiji Period.) Tokyo, R~tilginsha, 19 3 8-39. ( Hereafter 
referred to as Meij~ ·rkB · Ky6iku) Vol. II, pp. 201-2. 
5. Kerli:ng~~\,Frederick Nichols, "The Modern Origin of 
Morals Instruction in Japanese Education'', in Histb~y 
of Educ~tion 3o~rnal, Vol. II, 1951, p. 121. 
\4oJ.l.,1\lO..."', \'f\c,/, \\~~C\<J{~ . - ~1o, ·,J..J fnU!>.S) \ OL\lO,,l(A. Vv\1.'5QJ.S1.,~ \i.Q.S.S ~ 1~ . 
16. 
t 
the degree to which they reflected a pragmatic, industrial-
ized society or based their values on a modern derivation of 
Japanese tradition drawn from both Confucian and Shinto sources. 
Whereas onp textbook might give greater emphasis to the 
values of a modern industrialized nation - nationalism, the 
values of the entrepreneur, striving for individual self-
betterment ·- artother might spend more time on tradition, the 
feudal Confucian relationship_s and "Japanese spirit". 
In 1.890 , the J;mperial Rescript on Education was published; 
its wording representing a compromise between traditional 
Confucian thought and emphasis on modern ways. 6 It read: 
"Know Ye Our Subjects, 
Our Imperial Ancestors have founded Our Empire on a 
basis broad and ever-lasting and have deeply and 
firmly implanted virtue; Our subjects ever united 
in loyalty and filial piety have from generation to 
generation illustrated the beauty thereof. This is 
the glory of the fundamental character of Our Empire 
and herein also lies the source of Our Education. Ye, 
Our Subjects, be filial to your parents, affectionate 
to your brothers and sisters; as husbands and wives 
be harmonious; as friends be true; bear yourselves 
in modesty and moderation; extend your benevolence 
to all; pursue learning and cultivate arts, and 
thereby develop intellectual faculties and perfect 
moral powers; furthermore, advance public good and 
promote common interests; always respect the Const-
itution and observe the laws; should emergency 
arise, offer yourselves courageously to the State; 
and thus guard and maintain the prosperity of Our 
Imperial Throne coeval with heaven and earth. So 
shall ye not only be Our good and faithful subjects, 
but render illustrious the best traditions of your 
forefathers. 
The Way here set forth is indeed the teaching bequeathed 
by Our Imperial Ancestors to be observed alike by the 
Descendants and the subjects, infallible for all ages 
' . ' . ' . . . . . . 
6. Pittau, Joseph," PoTi.tical ·Thought i_n· Ea·r ·ly Meiji Japan, 
Cambridge, Harvard University Press, 1967, p. 185. 
t 
and true in all places. It is Our wish to lay it 
to heart in all reverence in common with you, Our 
subjects, that we may all attain to the same 
virtue." 7 
' 
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The importance of this Rescript is that it centred Japanese 
education on the Kokutai; "the fundamental character of Our 
Empire"; the c-oncept that the very essence of the Japanese 
state was the unbroken line of ruling Emperors. The 
Rescript became the leading official statement of educat-
ional aims until the end of World War II. 
The field in which the Imperial Rescript on Education had the 
most direct influence was, of course, moral education - part-
icularly the elementary school shushin course. When the 
syllabus for elementary school was redrafted in 1891, the 
clause concerning shushin showed the influence of the 
Rescript. 
"The main purpose of the morals course is that, based 
on the Imperial Rescript on Education, it develops the 
child's conscience and cultivates his moral character, 
teaching him the humane way to behave. 
In the Ordinary Elementary School, we should endeavour 
to teach how to put into practice such principles as 
filial piety, compassion, benevolence, fidelity, court-
esy, loyalty and courage, and modesty - especially 
endeavouring to develop a spirit of reverence for the 
Emperor and love of country. We should point out to 
the children the most important points concerning their 
obligations to the State; at the same time making them 
realise that they ~hould respect the integrity of sanct-
ions laid down by society, and we must pay attention to 
cultivating in the children a fine set of values and 
customs." 
' ... . ..... 8 
7, Tsunoda, de Bary and Keene (editors), 'S'o·urc·es" ·o'f· J ·a·pa·ne·se 
'·na'diti'on., New York, Columbia University' Press ·, 1958, 
Vol. II, pp. 139--40. 
8. ' 'Meiji' 'Iko ·Kyoiku, Vol. III, p. 95. 
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The increased interest in moral education was reflected in 
the number of · Shushin texts produced - between 1892 and 1894 
some eighty books were privately published. Many of these 
texts were modelled on the series of textbooks written by 
Higashikuze Michitomi (1832-1912). According to Fridell, 9 
Higashikuze's Shushinkyokasho paid particular attention to 
the family-state system: values for the individual and those 
concerning his role in society play a role subordinate to 
nation and family-centered values. In choosing and evalua~-
' ing these categories, Fridell is heavily indebted to Karasawa10 
and his system of allocating stories to the categories of 
national, social, family and personal ethics, and through 
this categorisation quantifying ·the emphasis given to diff-
erent values. This quantative approach, which is also used in 
Kaigo and Naka (using slightly different categories) can, 
however, disguise the fact that the choice of category is ult-
imately arbitrary, particularly in cases where a lesson simult-
aneously promotes values from different categories or where, 
for instance, values of a personal nature are justified in 
terms of their benefit to society or to the state. For this 
reason, while the system of categorisation and its terminology 
will be used in this work, subs~antial extracts will be given 
from the textbook material so that the reader may himself 
9. Fridell, Wilbur, M. "Government Ethics Textbooks in Late 
Meiji Japan", in J ·ournal of Asian 'Studies., Vol. XXIX, 
No. 4, August 1970, pp. 824-33. 
10. Karasawa Tomitaro., "Change s in Japanese Education as . 
Revealed in Textbooks n in Japan Q·uarter·ly., Vol. II, No. III, 
July-September, 1955., p. 374. 
19. 
follow the line of analysis taken; in the conclusion, the 
general categories - national, family, social and personal 
ethics will be treated critically. 
To return to the history of the textbooks, the great volume 
of -books published at this time focussed . attention on the 
difficulties of the existing system of textbook authorization 
by the Ministry of Education - many of the books published 
were not up to Ministry standards, either in printing or con-
tent; and because of the wide choice of books available and 
the large numbers in which they were ordered, great competit-
ion arose among publishers to have their books chosen by 
the prefectural selection committ~es. Trials of members 
of these committees on charges of corruption finally brought 
criticism of privately-produced textbooks to a climax. In 
1903 it was ruled that only textbooks whose copyright belonged 
to the Ministry of Education could be used in elementary 
schools. Particular attention was given to morals, history, 
geography and language readers; these readers, the Minister 
of Education, Kikuchi Dairoku (1855-1917) said, "form an ess-
ential part of the moral and civic education imparted in 
elementary schools, so that · it was thought advisable to 
reserve their compilation to the state". 11 Provision was also 
made for frequent revision of these texts, and hours for 
teaching were set at two hours per week, broken into four 
half~hour periods for the younger children. 
,, ,· ·~·,· · ····· 
11. Kikuchi Dairoku, J ·ap·a-n·ese' Eau·c·ation , London , John Murray 
& Co • ., 1909, p. 325 -
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The task of writing a morals textbook had already be en 
placed in the _hands of a special conunittee under the chair-
manship of Kato Hiroyuki (1836~1916), later President of 
the Imperial University in Tokyo, and several other leading 
educators. By 1903 the graded text was ready for introduct-
ion to schools. In comparison with the type of textbooks 
written by ~igqshikuze, it was a surprisingly liberal text-
book, the "product of an age of flourishing capitalism". 12 
Rather than following conservative predecessors, the first 
national text gave a course in civics, concentrating on 
the individual and his role in society. Lessons involving 
the Imperial Institution and national values were, of course, 
included, but not emphasised. 
It was, however, this neglect of national values that brought 
forth criticism of the 1903 textbook from conservative elem-
ents of the community. In 1908, according to the provisions 
laid down in 1903, it was decided to revise the textbook, 
and a committee was set up under Hozumi Yatsuka13 (1860-1912), 
Dean of th.e Law- School of the Imperial University in Tokyo 
and a staunch conservative. The revised textbook published 
by the Ministry in 1910 displayed an essential continuity 
' . ' ' ' ', ' .. ' .. ... . .. ' 
12·. Karasawa Tomi taro, "Changes in Japanese Education as 
Revealed in Textbooks" in· ·J -ap·an· 'Q'l.ia·rterly , Vo l. II, 
No, TIT, July-September, 1955, p. · 374. 
13. It is typical of the way that moral education has been 
ignored in Western histories of Japan that the best and 
most recent work on Hozumi pays no attention to his role 
in moral edu cation . See Minear, Richard H., Japanese 
' ~ra'di tioh and W'es·terh· Law :"' Emp'e'r'or· ,- st·at·e ·and Law in 
' t'h'e' Thought of "Ho·zumi Yats·uka , Cambridge , Harvard Univ-
er s it y Pre s s , 19 7 0 . A Japan es e pub 1 i cat ion , n Japanes e 
Thought in the Meiji Era" devotes considerable attention 
to Hozumi's influence on morals education . Kosaka Masaaki 
(Editor), David Abosch (Translator) , ''Japanese Thought 
' 'tn' th'e·, Me'i'j'i' E'ra", 'l'okyo, Kaikoku HyakG.nen Kinen Bunka 
3igyokai (The Centenary Cultural Council), Tok~o~ 1958 . 
\ . ' 
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with the 1903 textbook but placed more emphasis on state 
and family values, thus putting rather less emphasis on 
personal ethics. 1 4 
' 
With the accession of the Emperor Taisho to the throne in 
1912, there was an obvious need to alter lessons regarding 
the Emperor and Empress, As part of the frequent process of 
review, it was decided t~at the time was appropriate for a 
complete revision of the textbooks, but the advent of World 
War I delayed the setting up of committees to consider the 
question. Opinions were requested from teachers from all 
prefectures, from special research bodies and noted national 
scholars. On 23 February 1918, the new edition of the morals 
textbook Was published and subsequently went into use in all 
schools. 
The new text owed much to its predecessors in content and 
style. 15 It saw some increase in emphasis on the nation and 
patriotism, to the detriment of interest in personal and 
social values. On the other hand, it contained a few new 
elements, notably lessons reflecting the spirit of internat-
ional goodwill that accompanied the end of the First World 
14. Kaigo and Naka. Nihon Kyokasho Taikei. Vol. III Shushin 
(3). Tokyo, Kodansha, 1962. See the editorial comments 
under each national textbook at the end of volume three 
of this work. 
15. The third moral s textbook is treated in detail in a work 
completed by the author prior to this study. See Williams, 
Lorraine Margaret . Good Japanese·: the National Morals 
Te~tbook of 1918 . Unpublished Honours Dissertation, 
Department of Asian Civilizations, Australian National 
University, 1971. 
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War; and the balance for the text as a whole remained heavily 
inclined towards personal and social values. 
With the accession of the present Emperor to the throne in 
1926, the beginning of the .Sho_wa era, minor revisions were 
made to the fourth national text concerning the Emperor and 
Empress. Otherwise, however, the textbook in use remained 
€Ssentially as it was when published in 1918, reflecting none 
of the changes stirring Japanese society in the twenties. 
Forces such as the emergence of a strong labour movement and 
the domination of the economy by big business concerns achieved 
during the course of ·the First World War, economic difficulties, 
and Japan's uncertain role in China created an unsettled clim-
ate - one against which the government began to react through 
letal measures and a tighter control of ideology. These 
ro~asures included the "Imperial Edict Concerning the Promotion 
of the National Spirit'', the establishment of military train-
ing in schools after 1925, and laws passed to control left-wing 
movements. The Ministry of Education established a Bureau of 
Student Control in 1929, and a number of progressive scholars 
wer€ dismissed. 
Towards the end of the twenties nationalism increased, rising 
to a peak with the Manchurian Incident in 1931, ·and with it, 
the demand for reform of the morals course to emphasise national 
goals·, 
23. 
In educational circles, too, ·but for different reasons, dis-
satisfaction was being expressed with the course in moral 
education. Fro~ the end of the Taisho period a new movement 
in line with international educational thought of the time 
began to call for more consideration of the child's interests 
and stage of development in his schooling. In 1931-2, members 
of this Morals for Real Life (seikatsu-shushin) movement put 
forward _ concrete proposals for improving the morals course, 
criticising the heavy emphasis in the existing texts on hist-
orical figures and traditional Confucian values, which they 
considered to be outdated in contemporary Japan. 
It was under thBse circumstances, both political and educat-
ional, that the Ministry of Education took the decision to 
revise the elementary school morals course. Opinions and 
advice were requested from various educational and political 
oodies, and in 1934, volume one of the fourth national shushin 
text 16 went into use in schools. It was followed by the print-
ing of one volume a year until the textbook was in use through-
out all six years of the compulsory education system by 1939. 
The fourth national textbook shows clearly that new ideas had 
influenced its development. In both design and content it is 
a far more interesting book, attempting to appeal to the life-
style and interests of a child. Following the ideals of the 
16. A full .translation .. of . this text can be found in Hall, R. K. 
' Shushin' f'- ·, The Ethic·s , of 'a' De f'e-ateu ' N-a't'ion, Columbia Univ-
ersity, 1949. D~spite the title of this work, it do e s no t 
deal with. the war-time textbook, but with the text i mmed-
iately preceding it. A Mo.--e... ~cL (lt.Sc.,~J u-1 ~ 
-"f.e.ht"'t c.~ 1.)..(2.._. . 1p~ ~ -~q_o No,J<..Q./ \<a_v~O....- ~/ \.N'v Wv 
'.J (fo 
J 
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seikatsu-shushin movement, it aims at tying the morals course 
to contemporary life and events. Often, however, these ideals 
are seen only in political terms such as in lessons which 
specifically mention Japan's role in Manchuria. Despite these 
changes, however, the overall content of the text illustrates 
how much it owes to its predecessors. In comparison with the 
previous texts, values related to the state are strongly inten-
sified - the basic aim in the compilation of the text was "to 
teach the basic principles of the morality proper to loyal cit-
izens of Japan", "in particular, clarifying the concept of the 
national entity (kokutai)" 17 . Taken as a whole, however, the 
greatest ~urritre~ of stories still concern the individual and 
his relationship with those around him. 
With the outbreak of war in China in 1937, official policy 
with regard tb Japanese education, just as in economics and 
politics, went much further in the promotion of nationalism. 
In the same year, the Ministry published Kokutai no Hongi 
("The True Meaning of the National Polity"), laying the found-
ation for education on a "sacred nation", and organised the 
Council on Reform in Education and Learning (Kyogaku Sasshin 
Hyogi-kai) to promote nationalism and destroy Western liberal-
, 
ism. Military men took up positions within the Ministry of 
Education, the army and navy supplying representatives, along 
with scholars and businessmen on the committees which drew up 
17. Kaigo and Naka, p. 640. 
18. World Federation of Education Associations. "Stat e Text-
books in Elementary Schools of Japan, · in -r-a·pe·rs Presented 
b the Preparatory Conference of the World Feder&tion of 
·ducation Associations_,, o yo, 9_ • 
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In 1941 a wide scheme of educational reform was introduced. 
The Kyoiku Shingikai, an official educational consultative 
body established in 1937, proposed the founding of a system 
of kokumingakko (national schools), in which the period of 
compulsory education would be extended from six to eight 
years. Reforms to the syllabus were also introduced - includ-
ing the bringing together of the subjects of morals, history, 
geography and language study to form a course to be known as 
kokuminka (national studies). These reforms, while reflect-
ing international trends to lengthen the period of schooling 
and to take an integrated approach to the "social studies" 
were seen, however, largely as a means to increase the nation-
alistic content of education. This is most clearly reflected 
in the statement of goals for the "national studies" course: 
The 
the 
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HThe national studies course is aimed at clarifying 
the essence of the national polity, fostering the 
national spirit and making the pupils conscious of 
their duties towards the Empire, by improving their 
knowledge of the morals~ language, history and geo-
graphy of Japan. The pupils must be induced to 
appreciate their good fortune in being born in the 
Empi~e, they must be trained to live in piety and in 
devoted service to the public. Pupils must be made to 
understand that the national spirit is based on the 
aspiration of the Empire, which is to go on develop-
ing forever. Further, they must be taught not only to 
understand that the history and geography of Japan 
have fostered a fine national character, but to strive 
to create and develop the unique culture of Japan. 
The general situation of East Asia and the world in 
general must be laid before the pupils in an effort 
to make them suitable members of a great nation ... " 
19 
outbreak of the Pacific War 9.vrr..ul ik ~t.A.,\\ implementation of / I ~A 
a"'cl cu..L T . J _, · i..... '\.., '-'Vv 
institutional side of the 1941 reforms the old six y ear \c~~ 
:J A at.. 
/' v...o-D 1~~ Kindai Nihon Kyoi k u Seido Sh iryo Hensank ai. Kindai Nihon 
Kyoiku Seido Sh iryo . Tokyo, Kodansha, 1956-9. Vo l . II , 
pp. 229-30. Henceforth referred to as Kindai Nihon Ky6iku . 
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shogakko merely adopt c2.d. the title of kokumingakko or "nat -
ional schools". Reforms of the curriculum, however, di d in 
fact take place. A new morals course was introduced to play 
the central role in "national studies". New textbooks for 
kokuminka shushin were completed by the Ministry as a matter 
of urgency - all six volumes of the text ·Were introduced to 
schools between 1941 and 1943; and the accompanying teachers' 
manuals were published between 1942 and 1944. This was the 
fifth and final national moral textbook. 
This text was used throughout the war, the only change made 
during the period being the insertion of material dealing 
with the progress of the war. In August 1·945, however, when 
the Japanese had to face up to surrender and imminent occup-
ation, the Ministry of Education took measures to have parts 
of the texts relating to the war and nat.ional defence deleted 
from the children's books. Teaching on the kokutai was never-
theless to be maintained, and other material "suitable to the 
people of a civilized nation". 20 
·From October 1945, the Occupation Forces began to assume con-
trol of education. The elementary school system had been 
singled out, even prior to the Occupation, as a prime tool i n 
the ultranationalist and militarist indoctrination of the 
people of Japan; the civics course, in particular, was r egar-
ded as Hthe hinge on which the whole education system t ur_ned" . 21 
' ' ' ' ' ' ' ' ' ' ' ' . ' ' 
20, ''Kindai ' Hi hon·· Kyoiku, Vol. XXV, p -. 279. 
21, B:ritish and Commonwealth Occupation Forces. · 'Kn·ow J apan . 
South Yarra, Victoria, Australia, The Rodney Pre s s , 1946 , 
p. - 51. 
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Dealing with this course once the Occupation began, however, 
presented S.C.A.P. officials with a number of problems: the 
texts for each subject appeared more innocuous than had been 
anticipated. On 28 November, a Mom~ush6 request for permiss -
ion to discontinue using some textbooks, as they contained 
too many deletions to be really useful, was refused pending 
the outcome of a S.C.A.P. Division of Education report. Acc-
ording to Wunderlich, the American officer responsible for 
textbook revision at the time, orders were given for a policy, 
summed up in the order, "cut now and create later". 22 Finally, 
Occupation headquarters announced the decision to ban shus hin, 
national history and geography on 31 December 1945. At the 
time, however, doubts were still felt in some quarters as to 
the true nature of the text. 
S.C.A .. P. issued the following directive: 
"l. ·In accordance with the basic directive AG00.3 
(15 Dec. 45) CIE proclaiming the abolition of 
government sponsorship and support of State Shinto 
and Doctrine; and inasmuch as the Japanese Gover-
nment has used education to inculcate militaristic 
and nationalistic ideologies which have been inex-
tricably interwoven in certain textbooks imposed 
upon students; it is hereby directed that: 
(a) All courses in Morals (Shushin), Japanese 
History, and Geography in all educational instit-
utions, including government, public and private 
schools, for which textbooks and teachers' manuals 
have been published or sanctioned by the Ministry 
· of Education shall be · suspended immediately and 
will not be resumed until permission has been given 
. by _t _h_i _s_ h_e_adq uart e rs . " 2 3 
22. Wunderlich, Herbert J. The ·Ja·p·a·n·ese Te·xtbook and Solut -
·ioh, ·1945-6. Unpublished doctoral dissertation, Stanford , 
1953. 
23. Education Division, Civil Information and Education Sect-
ion, Supreme Commander for the Allied Powers, General 
Headquarters. Education in the New Japan. Tokyo, 1948, 
yo1,. II,, P~ 27. 
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Shushin was, then, eliminated from the Japanese education 
system, convicted of promoting State Shinto and "militaristic 
and ultranationalistic ideologies". It is in this light, cast 
upon it by Occupation authorities, that the shushin course has 
since been seen by most Western writers. This work aims to 
focus attention again on the morals course, evaluating it not 
only in the light of war-time behaviour, but rather as one of 
a series of texts representing the official view of the ideal 
morality for the Japanese people, and as the product of a 
particular system of educational thought ·and practice. 
.. ~ 
CHAPTER TWO 
YOI KODOMO (GOOD CHILDREN) 
BOOK I 
29. 
As has been shown in the previous chapter the morals course 
was not an isolated government publication but one of a 
series of textbooks dating back to 1903. 
A complete translation of the 1941 morals text is not given 
in this work. Instead, a detailed description is given for 
each of the volumes, including quotations from the text 
where they typify much of the textbook mat.erial or where 
they are particularly interesting in themselves. 
By working in this way through each of the volumes it will 
oe possible to show how certain values are introduced then 
reinforced through repetition and combination with similar 
lessons, the different weighting given to different types of 
values in each of the volumes and, thus, the individual char-
acter of each of the volumes. Only a description of the · 
complete text can remove any preconceptions the reader may 
have, either about morals education or about the 1941 edition 
of the shiishin course, and give a clear picture of the official 
concept of the morals course in the years from 1941 until 
the banning of the shushin course in 1945. 
30. 
This descriptive approach to the textbook material also 
enables the author to point out significant features of 
each lesson and · to draw comparisons with earlier editions 
of the texts. Comparisons with the two immediately prev-
ious versions, those of 1918 and 1934, will be frequently 
made, both to make trends within the series clearer and 
to highlight particular qualities of the 1941 text. 
The 1941 shushin course consists of six separate books for. 
use in the six compulsory years of education. The first 
two volumes are entitled "Good Children" (Yoi Kodomo) while 
the Last four volumes share the title, uAn Elementary 
Course in Morals" (Shotoka Shushin). There are twenty 
lessons in each of these volumes, most of them illustrated 
with pictures. The books become progressively more difficult 
throughout the course; the first volume, for six-year olds, 
begins with no written text but pictures alone, while the 
book for the sixth year, the final year of schooling for 
most pupils, has few illustrations, a fairly complex level 
of language, and uses a large number of characters. 
The b:revity of the early lessons does not mean, however, that 
the teacher was· given freedom of interpretation of the lesson. 
Each lesson of the textbook was accompanied by a corresponding 
lesson in a volume of the teachers' manual published by the 
Ministry of Education. 
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The frontespiece of Volume One of Yo.i Kodomo ( ''Good Child-
ren") shows a view of the Imperial Palace in Tokyo. Then 
follows the first lesson of the course, obviously intended 
as an introduction for the six-year old pupils to their 
first day of school. The textbook shows pictures of child-
ren going into school, children sitting in rows in class 
and playing in the playground. It is interesting to note 
that few of the pupils are shown as wearing school uniforms, 
an unexpected feature in what is normally regarded as a per-
iod of rigid conformity. The children's textbook has no 
written text at this stage; the teachers' manual provides 
the title of the lesson, "School". To illustrate the general 
pattern of morals lessons and, in particular, the format of 
the teachers' manual, this lesson will be treated in detail. 
Each lesson in the teachers' manual begins with a general 
section for the teacher's guidance, "The Purpose of the 
Lesson". For lesson one, "School", this section begins: 
This is the child's first experience of school. 
All the details of school life are new. It is 
important that, during this time when everything 
is new and pleasurable, we encourage in the child 
a suitable attitude and proper manner towards 
school life. After the ceremony of entering school 
has taken place and a general introduction to the 
school has been given, this lesson is to be taught 
in order to guide the child's development along 
the basic principles of the National Schools and 
to encourage him to put these principles into 
practice in his daily life. 
The very general tone of this first section is augmented by 
the decidedly specific nature of the paragraphs which follow 
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it. The second section, entitled "The Handling of the Ess-
ential Points", consists of four parts. First, a list is 
given of the supplementary teaching aids to be used for the 
lesson; in this case a number of charts are specified. Then, 
in summary form, "The Main Points to be Taught in this Lesson" 
are listed. Thus, for the lesson on "School", the most 
important points are as follows: 
i. That schools are established for the pur-
pose of making children into fine citizens. 
ii. That one should comply with the training 
given by one's parents at home and one's 
teacher at school; and that when playing, 
one should play cheerfully. 
iii. That it is not good to stay away from 
school or to be late for lessons. 
iv. That one should take care on the way to 
school and on the way home. 
v. That one should not chatter during lessons 
nor leave one's seat without permission. 
vi. That one should not play in places that 
are dirty or dangerous. 
vii. That one should not make the school build-
ings, fences or toilets dirty, or break 
down the trees, shrubs or flowers. 
The teacher then looked to the third section for guidance on 
the way to handle the teaching of the lesson. 
The manner in which the teacher was to handle these "main 
points" is outlined in the third part of this section which 
sets out word-for-word what the teacher should tell the class. 
In the case of the lesson on "School" there is no story to 
be told, but a general discussion is set out, elaborating 
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on the"main points". Next, the fourth part of this section 
entitled, "Etiquette Involved in this Lesson", lists ess-
entials of polite behaviour based on the lesson. These 
points include such matters as the correct way to behave at 
school and in the playground, and bowing to the Emperor's 
portrait. 
It sh-0uld be emphasised at this point that the etiquette 
segment forms an important and continuing part in the whole 
morals course. This aspect of the shushin course, its role 
in teaching simple good manners, should not be overlooked.-j_ 
The final segment for each lesson .given ih the teachers' manual 
provides brief additional information, such as tying the 
lesson in with similar stories from previous years or from 
textbooks for other subjects. 
The s,econd lesson of Yoi Kodomo bears a marked resemblance 
to the fir st . It is en t it 1 e d , "The Te ache r" and i 11 us tr ate d 
in the children's textbook by a large picture of children 
lining up before the teacher in the playground, with a smaller 
illus,tration inset, S'h_owing two small children bowing before 
an older· person, 
The Hrna.in points," :('or this, lesson are in much the same vein 
as, th_ose for lesson one, Tt is- stressed that the teacher i s 
the ,mother and father of wh.at can be seen as the school "family" 
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(a parallel, perhaps, with the "brothers" and "sisters" teach-
ing in our Catholic schools), that the teacher should be 
respected, that · lost belongings should be reported to him. 
The etiquette section mentions such matters as the correct 
way to behave towards teachers· and older people (as shown 
in the illustration) and also gives instructions on the set 
phrases used in Japan when leaving home and on arriving back 
again. 
Lesson three, "The Emperor's Birthday" is timed to coincide 
with this day of national celebration. In the children's 
textbook, this lesson is represented by a small picture of 
the Emperor leading a procession of troops - this picture is 
inset in a larger illustration of children at a flag-raising 
ceremony. The points to be emphasised in this lesson are: 
i, That His Majesty the Emperor is the ruler 
of our Great Empire of Japan and is someone 
to be highly revered. 
ii. That we are all subjects of His Majesty the 
Emperor. 
iii. That we subjects are continuously privileged 
to receive the blessing of His Majesty the 
Emperor . 
. 
~v. That our ancestors were subjects of the 
Emperor of their time, too, and received 
their Emperor's blessing. 
v, That the Emperor's Birthday Celebration marks 
the day on which His Majesty was born. 
vi, That, on the Emperor's Birthday, we pray that 
His Majesty the Emperor may reign for ten 
thousand years. 
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Illustrated in lesson four are two children at the school 
room door, looking out at the falling rain. One of the 
children has an umbrella and is offering to share it with 
\ 
the other. The same lesson appeared in the earlier editions 
of the textbook with the same scene pictured in each edition. 
The title is "Friends". Listed in the "main points" are a 
number of ways in which the children can show friendly be-
haviour towards one another. These include not insulting 
or ridiculing another person's clothing or conduct, not 
telling tales, not saying bad things about foreigners, re-
turning borrowed things as quickly as possible and not 
quarrelling. 
Lesson five, aimed at teaching the children to be bold and 
vigorous, is illustrated by the folk-tale hero, Kintar6. 
The teacher was to tell how Kintaro played at wrestling with 
bears, deers, monkeys and rabbits. Kintaro also chopped 
down a tall tree so that it made a natural bridge over a 
valley. The cautionary note is added that being cheeky and 
giving other people trouble is not the same thing as being 
vigorous, The lesson is identical to one given in the 1932 
edition of volume one - in the textbooks prior to 1932 the 
same principles were taught but with a different story. 
HF~0d", lesson six, aims to teach children to value their 
health. The illustration for this story consists of a 
delightful pair of Ttoefore" and "after" pictures. The "before " 
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scene depicts two frogs, one eating and the other drinking 
(out of a glass). The "after" scene presents one frog 
writhing in agorty and the other stretched out on his ~ack. 
The "main points" for this lesson, needless to say, include 
the admonitions, "Don't eat unripe fruit or things that have 
gone bad", and "Don't eat or drink too much". Other points 
taught concern getting sufficient sleep every night, washing 
thoroughly, and not sucking on lead-pencils. 
The seventh lesson is "Summer Vacation", the final one to 
have no accompanying written text - from lesson eight a pass-
age of increasing difficulty plays the main part in each 
les-son. ''Summer Vacation" is timed to coincide with the 
warm weather in July and its illustrations of children 
swimming, taking a walk, watering the garden and painting a 
picture take the children's minds forward to the approaching 
vacation, Not even in the vacation, it seems, are the child-
ren to be without direction - all of twelve "main points" are 
given to guide the children over the holiday period. These 
instructions- include getting up early and washing one's face 
and cleaning one's teeth, doing school revision (which for 
these young children includes drawing pictures and making 
things-), not going swimming without an adult, going to bed 
early and making sure not to catch a cold while sleeping._ 
Lesson eight is the first in the textbook to have both a 
picture and a written passage in the children's books. As 
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the course develops, this passage becomes longer and more 
difficult; for lesson eight, however, the reading passage 
is quite short ·and uses the Katakana syllabry. The illus-
tration shows two children putting toys into a box while 
a third child stands at the door. Above this picture are 
the words: 
"It's lunch-time, so I'm going home now. Let's 
play together again tomorrow." Hanako went off 
home. 
Between the two of us, my brother and I tidied 
up the toys. 
Emphasising the need for order in one's life, the teachers' 
manual lists punctuality, planning, tidiness and concern 
not to be wasteful as the essentials of the lesson. 
The development of the child's personality and ability to 
get on well with others is emerging as a major interest of 
this first volume. Continuing this emphasis, the ninth 
lesson describes "A Brave Child". 
A. brave child does not cry. Even when he has 
hurt himself, he puts up with pain. A brave 
child is not afraid. Even when he is in a dark 
place, he stays calm. A brave child is not bad-
tempered. He is kind to his friends. 
While the teachersT manual adds little to the ideals expres sed 
in this passage, it does give an indication of the integrated 
and systematic approach of the whole "National Studies" 
course by advising the use of the story "Momotaro" from the 
children's reading textbook s to supplement "A Brave Child". 
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The tenth lesson returns to another aspect of school life, 
the sports carnival. The reading passage captures the 
excitement this · occasion holds for the children with a 
general description of the music and flags, and the fun of 
rolling the daruma. The illustration shows these ·. 
large wooden heads being rolled in a race by teams of two 
children. 
The lesson aims to prepare the children so that they behave 
properly at the sports carnival both as spectators and as 
competitors and to develop good sportsmanship. 
HRice" is the title of lesson eleven, whi.ch introduces a new 
and different theme to the course. 
This year's rice crop has come up. In Japan, a 
lot of rice is grown. Since times long ago,the 
people of Japan have only been able to live 
thanks to rice. I think that it is wrong to 
waste even one grain of rice. 
As this type of lesson did not occur in the previous editions 
of the morals course, it may well be regarded as indicating 
the concern felt at the period of writing for rice shortages. 
Three of th.e "es-sential points" given for this lesson have 
already oeeri covered in the lesson on "Food", namely, not to 
be wasteful with rice; not to have an unbalanced diet and 
not to complain about the food one is given to eat. Wit h the 
fourth point, howe ver, a new theme is introduced which wi ll 
play a more noticeab l e role in the later volumes of the 
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textbook "Rice" had been timed to coincide with the Shinto 
' 
Festival of New Rice on October 17 and the Shinto Harvest 
Festival of November 23; the teachers' manual draws attent-
ion to these festival days and the fact that the national 
flag is flown to mark these occasions. This is the first 
of a number of lessons throughout the morals course which 
mark and explain national and Shinto celebrations. 
In the etiquette section of this lesson the children are 
instructed in the set courtesy phrases used in Japan at the 
beginning and end of a meal. 
With lesson twelve, a series of three stories begins that 
centres on the family. The teachers' manual section on the 
aims of lesson twelve begins with a discourse on Japan as a 
"family.-state ''. 
"Our country is one big family making up a family-
state in which th_e Tmperial line is the head of 
the family and the centre of national life." 
The passage given in the children's textbook, however, takes 
a very different approach. 
My y0unger brother is in bed sick. Father and 
mother, who are at his side, are very worried 
about him. 
T think to myself, "I must not cause my parents 
any worryn. 
The family-state notion is not presented here (it would ob viously 
be too complex an idea for young children), nor is the Empe r or 
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mentioned in the teachers' talk to the children. The "main 
pointsH of the lesson, in fact, take a very personal approach, 
concentrating on the child and his love for and sense of del-
egation towards his parents and grandparents. 
Lesson thirteen, "Helping", translates this sense of love and 
gratitude into practical terms. A story of two children rak-
ing the _ garden for their mother is used to remind the class 
to obey their parents' instructions and to help around the 
house. 
Continuing the theme of the family, the same two children 
appear in lesson fourteen: 
My little brother and I were home by ourselves. 
Together we looked at picture books and played 
with our toys. When mother came back she said, 
nyoutve looked after things very well for me, 
haven't you?" 
Two main aspects of this story were to be emphasised: the 
love and obedience of the child towards his parents, and the 
love and friendship between brothers and sisters. 
The fifteenth lesson deals with an occasion particularly dear 
to the hearts of Japanese children, the New Year celebration. 
On the first of. January we go early in the .morning 
to pay our respects . to the local shrine deities. 
ttHappy, New Yearn, we say. At school we sing "Kimi 
ga yo" (the national anthem). We have fun playing 
shuttlecock and flying kites. 
The teachers' manual adds little to the passage given; the 
aim of the lesson is a straight~forward one of acquainting 
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the children with the customs involved in celebrating the 
New Year. 
With lesson sixteen, attention is once again focussed on the 
family, stressing the importance of warm and friendly relat-
ionships among family members. 
In our family, both father and mother are well 
and strong. Grandfather and grandmother are 
also healthy. My elder brother and my younger 
brother are full of life. In the morning we 
all get up early. In the evening we all enjoy 
eating our meal together. 
The etiquette section of this lesson deals at length with 
correct table manners. 
In lesson seventeen, attention to good manners is even more 
pronounced. The reading passage states: 
An old lady visited us. I bowed politely. I 
helped my moth.er by bringing in the tea and 
sweet cakes. The old lady praised me, saying, 
"My, what a well-behaved child". 
The teachers' manual deals fairly briefly with this lesson, 
the whole aim of the lesson is to teach the correct speech and 
behaviour to be used towards guests. 
Lesson eighteen is the first lesson of the course to either 
deal with a war-time situation or to have a martial tone. 
Illustrated by a picture of a snow-covered castle, the pass age 
has the tit le, ''Ban z a.i· rr, 
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In the midst of enemy bullets falling like rain, 
the Japanese army pushed on forward. The rising-
sun flag was unfurled over the enemy castle. 
"Banzai!" "Banzai.'" "Banzai.'", cried the brave 
. 
voices. 
Little is added to this story by the teachers' manual - the 
teachers' talk to the children covers the following "main 
points" - that· one should be glad to sacrifice one's life for 
the sake of the Emperor, that those who do not go to the 
battlefield have a path of loyalty to follow and should do 
their duty diligently, that in times of war one should 
encourage those who go off to fight and, as · a civilian, one 
should try to maintain the defences of the country: 
Lesson nineteen returns to the type of story most prevalent 
in the volume. The reading passage (almost identical to one 
which appeared in previous editions of the textbook) tells 
of a child rushing to get ready for school and asking his 
sister to put his books in his bag for him. His mother re-
bukes him, saying that he should do it himself. The points 
to be learned from this story are: 
l, To do things for yourself and not to cause 
other people trouble. 
2. To do things you can for yourself and not 
cause trouble for members of your family 
or for servants. 
3. To carry out preparations for sch-001 the 
night before. · 
4~ To do as members of jour family tell you. 
5. Correct behaviour towards servants and emp-
loyees. 
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The final lesson of the volume is number twenty, "Little 
Citizens". 
We are Japanese children. Even though we are 
small, we are the people of Japan. We obey our 
teacher. Soon we will all be second-year 
pupils. 
Listed in the "main points" for this lesson is a summary of 
the most important precepts of the year's morals course. The 
children are to have learned: 
1. What Japanese children should do at school. 
2. What Japanese children should do at home. 
3. How Japanese children should behave towards 
other people. 
4. That Japanese children should appreciate 
the grace of His Majesty the Emperor. 
5. That Japanese children are all good children 
and should be good citizens. 
Comparison with the two previous editions of the volume one 
snushin textbook (the editions of 1918 and 193.4) presents 
little in the way of sharp contrasts. What is remarkable in 
fact, is the number of lessons which remain the same through-
out the three editions. The lesson on the school, on friends, 
on the Emperor's birthday, on the family, on helping, on New 
YBar, on being vigorous and on being orderly in one's habits 
are common to all the first year textbooks and, moreover, 
are often taught with similar stories or illustrations. Changes 
where they occur, are minor, such as the substitution of 
nBanzai" for the lesson on Kiguchi Kohei, the heroic soldier 
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who died with his bugle at his lips during the Sino-
Japanese War nearly fifty years before, and who played a 
part in all four first-year volumes up until the 1941 text. 
On the whole then, the previous editions of volume one 
must have been considered still suitable to the needs of 
the time, presenting the very young child with ideals re-
lating to his school, home, friends and nation. 
t 
CHAPTER THREE 
YOI KODOMO II 
A strong continuity is maintained throughout Yoi Kodomo: 
. 
the half intended for the second year of schooling 
forces and expands on the material of volume one. 
rein-
In view 
of this similarity of content, Yoi Kodomo II warrants a 
less detailed and comprehensive coverage than was accorded 
its predecessor. A specific account for every story will 
not be given; attention will be focussed, rather, on general 
trends in the volume and how these compare and contrast with 
the material in Yoi Kodomo I. 
As in the first year, lesson one centres on the school. The 
child~s enthusiasm for the novelty of the second year of 
school is caught up and chanelled into consideration of the 
theme of the year's morals course, "to learn how to be good 
childrentt. 
Our classroom has changed. Our desks are differ-
ent. Isn't it fine! 
The first-year pupils have arrived. 
lot of little brothers and sisters. 
There were a 
Isn't it fine! 
We have new text books. We have new note-books. 
Isn't it fine to be second-year pupils! 
We help the first-year pupils. In the morning when 
we come to school, we call for them. At school, we 
play together with them. 
Doing as our t eache r says, as third and fourth year 
pupils we shall learn how to be good children. 
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This "child-centredT' teaching approach owes its appearance 
in the text to the modern educational ideas of the thirties 
and in particular, to the influence of the seikatsu shushin 
(real-life) movement. Modern trends in the presentation of 
lessons first become striking only in this second volume of 
the text but go on to play an important rol8 throughout the 
following years of the morals course. Modern ideas on the 
content of education, however, play a less noticeable role. 
Lessons two and three again bring to mind the previous volume. 
Lesson two coincides with the Emperor's birthday and describes 
the school ceremony that marks this occasion, including the 
singing of the national anthem "Kimi ga yo''· The third lesson 
is devoted to the "May Boys' Festival", which, according to 
the teachers' manual, celebrates the fact that the children 
are strong and healthy; in spirit it reinforces the earlier 
lesson, "A Brave Child Does Not Cry". 
~ust as in volume one, a whole group of stories in this volume 
are aimed at developing the child's personality and charac te r. 
The manner in which these lessons are presented is worth not-
ing; in keeping with the practice established in volume one , 
the stories themselves relate more to the child's everyday 
experiences than in previous editions, the moral drawn is l ess 
dogmatic, more subtle. In the 1918 and 1939 texts, for example, 
lessons bore as their title the precept to be taught, for 
example, "Don't be Rude", "Study ", "Don't Boast". The contrast 
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becomes clear with lesson four of the 1941 edition: here the 
title of the story is "Going Tadpoling". It tells of a b.oy 
rushing up to ask his mother . if he can go tadpoling and being 
gently reminded to greet the visitors - the aim of the lesson 
is to teach politeness, both -to guests and to parents. 
Then follows lesson five "Paper Boat". This lesson, which is 
almost identical to a story from earlier editions, describes 
the ingenuity and care shown by a young boy in making himself 
a boat out of paper. "The Frog in the Willows" is the title 
of the sixth lesson, a fable praising the value of persistence. 
The seventh lesson, "Uncles and Aunts" develops the theme of 
family relationships introduced in volume one. - The family 
plays a less obvious role in this volume, however, the only 
other lessons in a similar vein are the eleventh, a lesson 
on the family shrine and its relevance to family tradition, 
and the sixteenth lesson, "My Birthday", which once again 
teaches caring for one's health for the sake of one's parents. 
Family relationships are no longer emphasized for a good reason 
""in this second year of schooling more stress is placed on 
the child in s-ituations- outside the home, on his relations with 
younger children, visitors, friends and animals. The child 
and his behaviour towards others- is, in fact, the dominant 
feature of this volume. Lesson eight, for example, tells of 
a child giving water to a horse, while lesson nine, "The Day 
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of the Storm" tells the children to be careful in storms and 
instructs them to help younger children. The school excurs-
ion is the subject of lesson twelve; told in the first 
person, it gives an outline of the correct behaviour on such 
an occasion. Lesson fourteen describes how good neighbours 
help one another in times of need. 
All the people in my neighbourhood are good friends. 
Shoichi's father became ill, so today all the 
neighbours have been reaping his rice for him. 
Since it is Sunday, we all took our lunches and 
went off to the rice-fields. 
Everyone worked with a will cutting the rice and 
carrying it. In no time at all, the broad rice 
fields were all cleared. After the task was finished, 
Shoichi's mother thanked everyone over and over 
again. My father said, "There is no . need to thank 
anyone, we all did it together". The evening sun 
looked beautiful, setting over the broad rice-fields. · 
A final lesson in this dominant group devoted to the child in 
society is lesson fifteen. The story here tells of two boys 
in the park, one of them suggesting they play on the grass and 
the other refusing because of the "Keep off the Grass" sign. 
Obedience to rules is a clear moral of this story - the 
teacherst manual however, places its emphasis on a dictum which 
was more bluntly presented tn a similar story in the 1918 text 
entitled "Don't be Led Astray!" 
In the latter hall of the school year the theme of the lessons 
departs markedly from the values established in volume one. 
Lessons now appear which concentrate on the Emperors of Japan> 
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a topic which is barely mentioned in volume one, but which 
it to play a significant role in the volumes of the textbook 
from this point on. Lesson thirteen, for example, looks 
back to the reign of the Emperor Meiji. 
TnB th.t~d . ~r November is Emperor Meiji's Day. The 
~pe.:ror 1\'tetJ ± was oo:rn on this day . . · The Emperor 
~etji made Japan into a · strong nation, second to 
none in the world. Japan became full of the purity 
of the rising sun. 
On Emperor Meiji's Day when the crysanthemums 
oloom, the whole country of Japan remembers the 
Emperor Meiji. Many people make a pilgrimage 
to thB Meiji Shrine in Tokyo. 
This story is followed up in the seventeenth lesson by a very 
similar piece, this time concerning the ~eigriing Emperor. 
Yet another Emperor is introduced in lesson eighteen; a long 
and detailed reading section is given which tells of the 
fi.rst Emperor Jimmu., who was depicted in a large plate at the 
beginning of the volume. The passage relates how Jimmu sub-
·jugated the land and then ascended the throne on 11 February 
660 B.C. In these lessons the teachers' manual concentrates 
on_ giving the children factual information about important 
Emperors-; cultivating reverence for the unbroken line of rul-
ing Emperors seems to be a less important goal at this stage. 
Rounding off this series· of stories on the Emperor and nation 
is lesson nineteen, ,vTh.e Country of Japan", which draws on 
both the children's feeling for nature and the ties of family 
and ancestors to foster a spirit of love of country. 
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The bright, pleasant spring has come. Japan is a 
country with beautiful scenery in spring, summer, 
autumn and winter. It is a country of lovely 
mountains, rivers and seas. 
We were born in this good country and our fathers 
and mothers were born in this country. Our grand-
fathers and grandmothers were born in this country. 
Japan is a good country, a noble country, 
It is the only country of the gods in the world. 
Japan is a good country, a strong country. 
The shining, great country of the world. A 
"Yoi Kodomo" closes with a lesson taking the same title as 
has this two year course: "Good Children". 
Now we are all to become third year students. 
Since we began at this school, W€ have studied 
hard, we h~ve built up our bodies, and we have 
obeyed our teachers' and our parents · instruct-
ions; W€ have tried hard to be good children. 
We have been told various things by the teacher. 
We have come to understand how we should be 
grateful for H.M. the Emperor. We have learned 
that Japan, which is ruled by H.M. the Emperor, 
is the most exalted of the countries in the world. 
We want to serve H.M. the Emperor loyally and 
make this good country an even better one. 
Today there has been the end-of-year school ass-
embly. We received our certificates and returned 
home. Our parents were very pleased and said, 
''From now on you must obey your teachers and be 
an everi better child." 
The aims of the course are summarised here as being to teach 
the children to be Hgood children" at school and at home, and 
_;\> 
to revere the Emperor and through him, the country. In actual 
fact, however, this su~.1mary is not an altogether accurate 
reflection of the content of the volume as a whole. Once again , 
It 
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a comparison with the pre-war editions of the textbook high-
lights the features both unique to this volume and common to 
the series of morals textbooks for the second year. 
The second volume of the 1918 and 1934 texts, for example, 
particularly featured lessons teaching a . range of personal 
values, aimed at what might be called "character-building"; 
these values for the individual have been somewhat curtailed 
in the 1941 textbook. Taking their place is a new emphasis 
on stories promoting a love of country and, in particular, 
featuring the Emperors of Japan. 
In other respects, the balance of yalues promoted in the text-
book remains much the same as in earlier editions; there is 
the same emphasis on the child and his relations with those 
around him~ his relatives, friends, at school and in society. 
It is this emphasis on the child's proper role in his immed-
iate s-ociety which remains the dominant feature of "Yoi Kodomou. 
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CHAPTER FOUR 
- -SHOTOKA SHUSHIN - AN ELEMENTARY 
COURSE I N MO RALS - BOOK ONE 
With the third year of schooling, the children began a new 
section of the morals course, using a new textbook, Shotoka 
Shushin (an Elementary Course in Morals). A more advanced 
text than Yoi Kodomo (Good Children)~ Shotoka Shushin was 
used for the four remaining years of compulsory education, 
by children aged from about eight to twelve years. 
In format, An Elementary Course in Morals marks a sharp break 
with Good Children. Within each lesson, a picture is still 
given, but this now plays a subordinate role to the written 
text which is given in hiragana and characters, rather than 
the katakana which predominate in the earlier books. 
The new text is divided into four books, one for each year of 
schooling, and each book is divided into twenty lessons. The 
first of these books is particularly interesting and valuable; 
it marks . the beginning of a se~tion of the morals course where 
greater maturity and depth of understanding are expected of 
the children, For this reason, it will be treated· in depth. 
Earlier editions of the sh~shin text made no such distinction 
between the course for the first two years and that for the 
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final four; the third volume of the text, then, did not 
mark the beginning of a new course but continued develop-
ment within the six-year course. Pre-war editions of the 
third year text, and in particular, the 1918 text, all 
demonstrated an overwhelming -concern with values for the 
individual in society. The wide variety of personal values 
introduced were reinforced with lessons concerning the 
child's relationship with those about him, on matters such 
~s friends, neighbours and the common good; family-centred 
values, however, seemed to be largely passed over by the 
time of this third year of schooling. Nation-centred values 
were, of course, presented, but were quite overshadowed by 
the volume of material teaching moral values for the 
individual. 
Throughout the various editions of the morals course prior 
to the 1941 edition, the third volumes of the textbooks all 
share one striking feature. Breaking away from the emphasis 
of the first two years on family and school, the volume for 
the third year pupils concentrated above all on developing 
the character of the individual child and encouraging 
thoughtful behaviour towards others in his society. Dominant 
in the 1918 and 1934 textbooks, for example, are glowing 
stories of mainly historical figures who exhibit a wide range 
of personal virtues. Keeping in mind the importance that 
this theme of "character-building" held in all the first 
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four editions of the textbook, one can see more clearly any 
changes of weighting given to such values in the fifth edit-
ion of 1941. 
The start of a new school year is introduced with "The 
Beginning of the Country", a lesson giving the mythical story 
of the creation of Japan. Under a drawing of a male and a 
female figure, from whom rays .of light are shining, come 
the words:-
These two people stood on the floating bridge of 
heaven, and let down the sword known as the heavenly-
spear. After stirring up the waters of heaven, they 
lifted it up again. The drops of water which fell 
from the point of the sword became an island. 
The two people came down to the island and built a 
palace. 
Then, one after another, nany islands were born. In 
this way, the country of Japan came into being. 
When the country had come into being, then various 
gods were born. Ama-terasu-o-mikami was born. 
Izanagi-no-mikoto was overjoyed and presented her 
with the necklace. 
Ama-terasu-o-mikami who is called the Sun-goddess, 
is the ancestor of His Majesty the Emperor and is a 
goddess of great virtue. 
The Inner Shrine at Ise is where Ama-terasu-o-mikami 
is worshipped. 
According to the accompanying teachers' manual, the lesson is 
designed to remind the children, as they start a new year, of 
their good fortune in being born in Japan. As they consider 
the beginning of the country, they are to remember that the 
land and the people exist to serve the Emperor. 
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The opening words of the second lesson hark back to the creat-
ion myth. "Spring" begins in this way: -
"Japan, in which the gods were born, is a beautiful 
country of mountains and rivers. In particular, it 
is a country where the changes in the seasons, spring, 
summer, autumn and winter are clearly marked." 
The text continues with a highly emotive discourse on the 
beauties of Japan's spring, ending with the words:-
nwe are now third-year students. Let us try to be 
like the Japanese spring; people who are clear and 
bright and who live together happily." 
This lesson was intended to develop a love of the land and of 
nature in the children. The teachers' manual adds that it is 
important to look after public grounds and parks, and goes on 
to suggest a song to be used in conjunction with the lesson. 
ttThe Children of ~apan" is the title of the third lesson. 
"There are many countries in the world but there 
are none, beside Japan, which are boundlessly 
flourishing, and which are ruled by His Majesty 
the Emperor, who is descended from the Sun-goddess. 
Now Japan is about to follow the intention of the 
gods of so long ago, and lead the people of the 
world to what is right. 
Our fathers, elder brothers, uncles and others 
are all bravely fighting. Even for people who 
have not gone off to the battlefields, it is a 
time when all must unite minds and strength to 
de~end the country. 
The duty of Japanese is to make up our minds to 
behave in the right way. We must try to make the 
people of the wo rld happy by following the teach-
ing of the gods. 
I 
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The great duty of the children of Japan is to 
stu~y with a will. Studying, however, is not 
merely a matter qf memorizing things. Making 
your heart pure and beautiful, thinking hard, 
working out things well, and making your body 
sturdy, are all part of study. 
Always bearing in mind that we were born in a 
superior country like Japan, we must cultivate 
fine minds. Thus, it is important to study in 
order to make our bodies strong and ~ake us 
brave subjects of Japan, so that we are able 
to work for the sake of the countryJ1 
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Timed to coincide with the Emperor's birthday, this lesson 
was used to draw- together themes developed in the previous 
stories: that since the beginning of the country, the 
people of Japan have been following the will of the Sun-
goddess; and that it is only righ~ for Japan to be the 
leade~ of the peoples of the world. 
Jn a lighter vein, lesson four reinforces these emperor-
centred values. The story describes how the Emperor Yuryaku 
(~eigned 456-479) once expressed a desire for some silkworms 
to an official named Sugaru. At that time the word for silk-
worms- was ko, the same as the word for "child" or "children" . 
Needless to say, it was not silkworms, but children that 
Sugaru gathered together. When presented with hundreds of 
children, the Emperor was- astounded. He ordered Sugaru to 
s,ee to th_eir education, which he did, telling them, "You 
must all keep in mind the benevolence of His Majesty the 
EmperorH, 
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This story, which is taken from an episode mentioned in the 
Nihonshoki (The Chronicles of Japan)~ was used to point out 
that since olden times the orders of the Emperor had been joy-
fully obeyed, and to illustrate the concern the Emperors had 
always shown for their people. 
With the fifth lesson of the book a new theme is developed -
lessons relate less to the Emperor and more to values to guide 
the individual child in his relationship with those about him. 
"The tenth of June is Time Remembrance Day. On 
this day about thirteen hundred years ago, the 
Emperor, Tenji fir9t informed everyone about the 
clock which he himself had made. 
The clock that Emperor Tenji made was worked by 
measuring time through the dripping of water. 
These days we have many ways of finding out the 
right time, for example wall clocks, alarm clocks, 
and watches, but the people of olden times had to 
think up many different ways to measure time. 
However; no matter how fine our watches may be, 
they are of no use unless we make up our minds to 
not only know the time, but to also pay strict heed 
to the correct time. 
Classes in school are run on schedule of time. We 
should choose a time for going home, for revising 
our lessons, for exercise, for meals, and observe 
those times strictly. Unless we do this, we will 
not _only cause other people trouble, but we will 
also make our bodies weak; so that we fall ill. 
Although observing time seems easy, it is something 
quite difficult. Whenever we look at -a clock, we 
should make a resolution to heed the time correctly. 
When we are observing Time Remembrance Day, let us 
all make up our minds to live well-ordered lives.n 
The teachers' manual makes the point that the Emperor had always 
led the people in matters of culture. This, however, is not the 
-
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main emphasis of the lesson. The moral values stressed here 
are for the individual child in society - matters such as 
punctuality, organising one's time well and keeping appoint-
ments. 
Lesson six, too, was intended to tie in with the child's own 
life. Entitled "Vaccination", the lesson explained to the 
children an experience they actually had to face. 
nin June we are vaccinated. Those who are not 
vaccinated this year, will have it done next 
year. Vaccination prevents the terrible disease 
of small-pox. 
There was once a man called Jenner. When he was 
young he was apprenticed to· a doctor. It happ-
ened one day that a milk-maid came to see his 
master. This woman looked really pitiful, with 
a terrible rash all over her face. 
The doctor examined her and said, "It's small-
pox". 
The woman looked surprised and said, "But I've 
already had cow-pox a number of times, so it 
couldntt be small-pox". 
Jenner who was outside, listening to this, thought 
to himself, "That rs a strange thing to say. But 
it could well be that what she says is true. I 
would like to try investigating that, to see if I 
could find a good method of treatment to help 
those who are suffering". 
He decidBd that first he would have to inject cow-
pox into a person's body. 
When he told his friends, they ridiculed him and 
refused to have any more to do with him. They 
even went so far as to say, "We want nothing to do 
with you, if you are going to say things like that". 
Jenner, however, paid no attention to them and for 
two years spent his time investigating both cow-pox 
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and small-pox, continuing his research with 
great perseverence. Thus, he eventually dis-
covered the principle of innoculation. 
Jenner tried out this method of innoculation 
on his own child. Then he deliberately tried 
to infect the child with small-pox, but some-
how or other he did not catch it. So that the 
people of the world would find out about his 
method quickly, he wrote a book about it. 
The people of the world were reluctant to 
believe in it. People ridiculed the idea,say-
ing, "Children who are given cow-pox will 
gradually start to look like cows - even their 
voices will sound like a cow's moo". 
However, it gradually came to be understood 
that innoculation was really a good thing, and 
it ·became a widespread practice throughout the 
world." 
59. 
Following the reading of this story, the children were given 
practical details as to what innoculation actually entailed 
and how they should react to it. The lesson was also used 
to stress the values of persistence, hard work, and innovat-
ion for the sake of society. 
The seventh lesson, "The Sparrow's Nest", reintroduces the 
boy, Shanan, suoject of earlier stories in Yoi Kodama. The 
story tells how- Sh.on an watches with interest the activities 
of a sparrow as it builds its nest under the eaves of his 
home, lays eggs, hatches them and then, with great devotion, 
feeds the growing fledglings. The teacher was to use this 
story to talk to the children about their own homes and fam-
ilies-, stressing the parents' kindness to their children and 
the obedience rendered in return by the children. 
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"A Summer Evening" is the title of the lesson which follows. 
Taking the form of a child's own account, it is intended 
both to tie in with the preceding lesson related to the 
\ family, and to take a p~ace in the series on the seasons 
which began with "Spring". 
"Evening was approaching. My elder sister called 
to me, saying, "Let's go out and water the garden". 
Since summer came, my sister and I had had the job 
of watering the garden. I answered her with enth-
usiasm and went into the garden. Even though it 
was evening, the ground felt burning to my bare 
feet. 
My sister came along with a broom and dust-pan and 
said, "I'm going to rake, so you ladle the watern. 
I took a small bucket and went about ladling out 
the water. My sister was busily raking the garden. 
I went along after her and sprinkled the water. 
When the raking was finished my sister said, "I'll 
sprinkle the water, too, now", and she came along 
with a bucket. Now there were two of us sprinkling 
water. We poured water on the roots of the trees 
and onto the flowers in the flower-beds. The trees 
and plants all seemed to forget the heat of the 
day and returned to life. 
When we had finished the watering we put the tools 
back where they had come from. It somehow gave me 
a good feeling as I poured some clean water out for 
my sister and me to wash ourselves with." 
Through this lesson, the children were to be encouraged to 
lead a well-ordered life, to help around the home, to work 
with a will, and to get on well with their brothers and 
sisters - all values of a personal nature. 
Lesson nine, however, returns to the home of Imperial rule 
of the country, with a sequel to nThe Beginning of the 
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Country" called "The Messengers of 0-mikami". The reading 
passage continues the mythical tale of the founding of 
Japan, telling how the Sun-goddess sent messengers to unite 
and pacify the country in preparation for the descent and 
rule of the Heavenly Grandchi·ld. 
Just as at the beginning of the volume, th.is lesson on the 
founding of the country is followed by one on the seasons -
this time, "Autumn". According to the teachers' manual this 
lesson was intended "to encourage the development of moral 
understanding in the children": autumn is a time to have a 
clear heart and to be honest. As part of this wider aim, a 
variety of moral precepts are introduced which relate to 
other people - these include not telling lies, keeping one's 
promises and not using other people's property without their 
permission. 
Then follows· the eleventh. lesson nMy Brother", the first story 
since lesson three to allude direc.t ly to the war. 
'~I w-as out in the back garden with my elder brother, 
planting daffodil bulbs when we heard some sort of 
a fuss going on inside the house. Finally, the slid-
ing door opened, and my uncle's voice said, "You boys 
are WDrking pretty hard out there". My cousin, Ken 
was standing there smiling, too. My mother said, 
HNow· :is a good time to stop. Come inside the house". 
My brother and I tidied up the scattered bits of straw, 
and went into the house. My mother said., 11 Well, Takeo, 
how is your foot?Tt and he replied, "It's not too bad, 
though it still hurts from time to time''. I stole a 
glance at my brother's dirty foot. 
My brother's left foot had been injured on the 
battle-field and he had been in hospital for a 
long time. Now that it was getting better, he 
had come home. 
My uncle said, "Things are really bad, now!" 
My brother rep 1 i e d with great fee 1 in g , "Yes , _ I 
wish I were back at work on the battlefields". 
"We 11," said 'my uncle, "That fee ling is very 
important. If everyone, even those who don't 
go off to the front, has that attitude and 
attacks his work in that spirit, then he will 
be doing a great service to his country". 
Then my mother said, "Next it will be Susumu 
and Ken's turn to become soldiers", and without 
being aware of it, Ken and I found ourselves 
smiling at one another.'-' 
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Despite its title, this story seems more concerned with the 
spirit of the people in a country at war, than with family 
relationships. The teachers' manu~l, however, emphasise~ 
both facets of the story: the children should get on well 
with their brothers and sisters and obey their parents, and 
relatives should all be close friends with one another; the 
lesson also teaches that wounded soldiers should be treated 
with deference, that respect should be given to the idea of 
wishing to return to the front, and that the people on the 
home~front should work diligently. 
The concern shown here for "the country at war" is continued 
in "With United Hearts". This is a historical story of the 
attempted Mongol invasions of Japan in the thirteenth century. 
A number of episodes are used, all illustrating the people's 
eagerness to volunteer for a part in the defence of the 
country. A typical episode tells of an o ld man who saw the 
notice calling for volunteers. 
"(The old man) really wanted to go off and fight 
somehow-or-other, but since he was eighty-five 
years old, he could only just walk. Then his 
sixty-five year old son and his forty year old 
grandson said to him, "Don't worry. We will go 
off to the front in your place and perform fine 
deeds". 
The old man was overjoyed. He wrote this notice 
and sent it off to the government office - "Un-
fortunately, I am eighty-five years old and can 
be of no use, but I will definitely send my son 
and grandson." 
The lesson ends: 
"In this way the Japanese people of that time, 
both women and men, old and young, united in 
spirit, their minds afire with determination to 
work hard for the sake of the country. 
In the meantime, the Mongol army came to attack 
Japan, but it was completely destroyed." 
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Enlarging on this story, the teachers' manual makes the 
point that "the spirit of the Japanese at the time of the 
Mongol invasions has been passed on down to us, and it is 
carried on in the building of a Greater East Asia". 
The thirteenth_ lesson mark_s a move away from nationalism, and 
oack to a concern for the development .of the child's own char-
acter! ''One Grain of Corn" is the story, of Ninomiya Kinjiro 
(Sontoku).(1787-1856), famous for his wisdom and for his work 
for the development of agriculture in the Tokugawa period. 
HWben Ninomiya Kinj iro was fourte·en, his father 
died. Kinjiro helped h_is mother and looked after 
his younger brothers. He wDrked very hard for 
the s,ake of h_is family but his mother soon died. 
Kinjir6ts brothers and sisters were separated and 
taken into h_omes in various places. Kinj iro was 
taken into his uncle's home to be looked after. 
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At his uncle's home, Kinjiro ploughed the fields 
during the day and at night plaited straw and 
made sandals. Through sad times and hard times, 
Kinjiro persevered. He told himself, "In order to 
improve the lot of my family and make the country 
prosperous, I will have to work hard, without ever _ 
losing heart" .::1-
0nce, Kinjiro cleared some land on a river-bank 
and sowed rape-seed. He had very little seed, 
but when the next spring came there _were pretty 
flowers everywhere. At the end of spring, he 
harvested a lot of rape-seeds. Kinjiro took them 
to an oil shop and exchanged them for oil. After 
he had finished his work at . night, he lit a lamp 
and read books. 
Once there was a bad flood. Kinjiro ploughed up 
areas which had been devastated by water, gathered 
together seedlings of rice plants which had been 
thrown away and planted them. When autumn came 
they ripened, and he was able to harvest a great 
quantity of grain. 
Kinjiro thought to himself, "Even single grains 
of rice, if nurtured one by one, can give a lot 
of grain. This same piece of land, if looked after 
can become a fine field. If I neglect it, though, 
the grass will grow and the land ~ 1~ will be 
useless." '.From then on Kinjir·o worked with even 
g:reater zeal.n 
The virtues encouraged here are personal ones - working hard 
and achieving success. Stories almost identical to the one 
given here appeared in all earlier editions of the textbook, 
a reminder of the importance the "work ethic" has played 
througpout the development of the shushin course . 
. 
The next lesson, number fourteen, again aims to . develop virt-
ues for the individual. It tells of the hero Kusunoki 
Masashige ( ? - 1336), who, when young, was known as 
Tamonmaru. Tamonmaru carved himself a wooden tortoise and 
took it to the pond with his friends. When Tamonmaru was 
. . ' 
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able to make his floating tortoise turn circles and come back 
to him, they were really amazed. He told them his secret -
he had tied a long black horse's hair to the tortoise, which 
\ 
he was using to control it. The aim of this lesson, perhaps 
not immediately obvious from the story, is "to foster in the 
children a spirit of rationality and creativity". 
A practical lesson follows, which has a secondary aim of 
teaching the children not to lose self-control in time of 
crisis. Entitled "Fire-Drill", this lesson begins: 
"The clang of a bell was heard. A young messenger 
came running, ringing a bell. It was news of a 
fire. Just as we had been taught earlier by our 
teacher, we quickly closed the windows. We left 
the classroom, without taking any of our belongings. 
In two lines, watching our feet we went down the 
stairs. Each of us had his left hand in his pocket 
and was holding his handkerchief in his right hand, 
as we went out the school gate." 
I't is interesting to note that the usual section on good manners 
for this lesson includes the injunction, "At the outbreak of 
fire, move the picture of His Majesty the Emperor to a safe 
place." 
The next les·son, sixteen, promotes a fervent nationalism with 
t'Tn.e Ris-ing Sun Flag". 
''Every country has a flag as the symbol of that 
country. The flag of. Japan is the rising-sun 
flag. It depicts the morning sun as it rises 
proudly into ~he sky, 
Fluttering among the new green leaves, the rising-
sun flag is really bright; waving above a departing 
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ship, the rising-sun flag looks lively. Flying 
aloft in a blue sky, the rising-sun flag looks 
quite noble; standing over the snow-covered roof 
of a house, the rising-sun flag somehow looks warm. 
Whenever the rising-sun flag is seen, it looks 
splendid. When we get up early on the mornings 
of national days of celebration and raise the 
rising-sun flag, thoughts· such as these sink 
deeply into our hearts: 
"We are the people who can raise this flag", and 
"We are the fortunate children of Japan". 
Wherever there is a Japanese, there is the rising-
sun flag. No matter how far away a Japanese may 
go, he always takes care to have a rising-sun flag 
with him. Then, on days of national celebration 
in Japan, he flies the rising-sun flag and commem-
orates the occasion with deep emotion. 
When the enemy has been routed, it will of course 
be the rising-sun flag which will fly above all 
others in occupied territory. Gathered beneath 
this flag, the soldiers will shout at the top of 
their voices, "Long Live the Emperor!" 
The rising-sun flag cannot be separated from the 
spirit of the Japanese people." 
Surely no further comment on this lesson is necessary. 
The cycle of the seasons is concluded in the next lesson, "Winter". 
Like nspring" and "Autumn", it is a poetic piece of writing, 
opening with the words: 
nwhen winter comes and the north winds begin to 
blow, the grass goes to · sleep underneath the ground 
and the trees shed all their leaves to prepare for 
their long winter rest." 
The text goes on to tell how Japanese children in different 
areas face up to the difficulties of winter. The teachers' 
manual draws on this material to teach the children that they 
should be strong and sturdy, through exercise, cleanliness 
and obedience to their parents. 
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The emphasis on values for the individual shown in "Winter" is 
continued in lesson eighteen, a story about the famous artist 
of the Kyoto school, Maruyama Okyo (1733-95). Maruyama spent 
a year watching the fowls at the Gion Shrine before painting 
a picture of them. The life-like quality of this work was 
widely acclaimed, until an old man selling vegetables, pointed 
out that the grass was not right. Maruyama visited htm to 
ask what had prompted this criticism. The old man explained 
that the hens were wearing their winter colours, while the 
grass was summer grass. Maruyama accepted the criticism 
graciously, and painted another picture, which he showed to 
the old man for approval. 
As well as virtues of patience and attention to detail in 
one's work, the lesson was used to illustrate the importance 
of graciously accepting advice from others. 
The nineteenth lesson consists of a group of three separate 
episodes, , all of which illustrate, "An Unyielding Spirit". 
The heroes of these three stories all played an important role 
in Japan's government, particularly in the latter years of 
the Meiji period, although the stories given are set at a 
much earlier date when these men were children. The heroes 
d..x 
of th~ first twD episodes tagaki Taisuke (1837-1919) and 
Goto Shimpei (1857-1929). It is interesting to note that 
both Itagaki and Goto are remembered for their role in the 
development of political parties in Japan, and Itagaki, in 
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particular, is generally characterised as a "liberal", a 
perhaps unexpected hero in a textbook from 1941. The hero 
of the first lesson is Itagaki Taisuke. 
"From when he was young, Itagaki Taisuke would 
never give up. He liked .sumo wrestlin~, and 
often practised it with his friend, Goto Shojiro. 
Although Goto was strong, he was often no match 
for Itagaki. If Goto did throw Itagaki so that 
he fell over, as soon as he got up he would throw 
himself at Goto, crying, "Try that again!" 
Itagaki had great perseverence, so that eventually 
it would be Goto who cried "I give up! I give 
up!" and was filled with admiration for Itagaki's 
unyielding spirit." 
In a similar vein, the second of these episodes tells of 
Qot; Shimpei, (1857-1929) who overcame great poverty to 
achieve success. With a devotion to learning typical of 
all the students portrayed in the morals course, Goto stayed 
up late at night to study- and better himself, even going 
to the extent of tying himself by a rope to the ceiling, so 
that he would not drop off to sleep. The final episode of 
-this lesson tells of Oyama Iwao (1842-1916), who was only a 
boy at the time of the English shelling of Kagoshima. Oyama 
took a sword and swam out alone to attack the English ships, 
filling the enemy with amazement at his bravery. In the 
teacherst manual for this lesson the children are encouraged, 
if they have a weak subject at school, not to give up, but 
t ·o work even harder at it. 
In the final lesson of the year, the volume returns to the 
th_eme which has appeared frequently throughout the book, the 
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Imperial Household. Lesson twenty, concerning "Her Majesty 
the Empress", is typical in tone of the lessons which appear 
throughout the morals course on the subject of the Imperial 
family; in fact, it bears a startling similarity to stories 
appearing in earlier editions of the text although these, of 
course, generally refer to previous Empresses. 
"Her Majesty the Empress is deeply compassionate 
and feels a great bond of sympathy for her sub-
jects. 
From when she was young she was a very well-
organized person, who lived modestly. 
She took great care of the things she owned and 
kept them in order herself. 
When there was a great earthquake in the Kanto 
area, she sewed many clothes, which she ~ave to 
the suffering people. 
At the time of the Manchurian Incident, she thought 
of the cold of the battle-fields, and sent the 
soldiers silk-wadding. She gave soldiers who had 
been wounded on the battle-field bandages she had 
made herself. · 
Since the China Incident began, she has visited 
the army and navy hospitals a countless number of 
times, and brought comfort to the white-bandaged 
heroes. There have also been times when she sent 
them flowers from her garden. She also went to 
the trouble of knitting mufflers and sending them 
to the troops in the field. 
As Japanese subjects we should feel deeply grate-
ful for the kindness of Her Majesty the Empress." 
In ~etrospect, then the first book of Shotoka Shushin embraces 
a wide range of virtues and values: there are practical less-
ons on punctuality, vaccination and fire-drill, principles for 
the development of a child's character, such as perseverence, 
the love of nature and creativity, and for guiding his 
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relationship with those about him, including lessons on the 
family. 
Comparing ' this volume with previous editions of the third-
year text highlights a number · of interesting features of the 
1941 morals textbook. The first factor to become apparent 
is that the lessons in the 1941 textbook are more difficult 
to evaluate than those of its predecessors. The 1941 text 
shows evidence of a more modern approach to education; 
rather than taking the direct and didactic tone of the earlier 
editions, the 1941 volume is more subtle, more persuasive and 
makes a greater appeal to the child's interests. While in 
previous editions each lesson generally focussed its attent-
ion on one specific "moralu principle, in the 1941 volume a 
range of values are taught within each lesson and these are 
consistently reinforced throughout the volume. Thus the 
lesson on creativity is justified in terms of its value to 
society and the nation; the lessons developing a love of 
nature lead to a love for one's homeland and therefore in a 
very subtle way, can be regarded as teaching nationalism. The 
integrated approach illustrated here has its roots in both 
the political and educational developments of the day, as 
does, the noticeable concern with "the current situation". 
Another noticeable characteristic of Shotoka Shushin I is 
the relative increase compared with earlier textbook volumes 
for the third year in the number of stories concerning the 
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Emperor and nation. Although more attention is given to 
these "national values" (a trend that is not surprising in 
a 1941 textbook) they by no means overwhelm the predominant 
interest of the volume, the development of the child's char-
acter. In this regard, the book follows fairly closely the 
trends established in its earlier counterparts. 
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·cHAPTER FIVE 
- -SHOTOKA SHUSHIN - AN ELEMENTARY 
COURSE IN MORALS - B0010 .TWO 
In their fourth year of school, the children went on to use 
volume two of "An Elementary Course in Morals''· 
This book continues very much in the pattern of the first; 
for this reason it will be dealt with more briefly. Partic-
ular attention is given to those aspects which differ from 
the first volume or those which introduce new ideas. 
Following a long~established trend in the Shushin course, the 
Imperial Rescript on Education takes pride of place at the 
front of the fourth volume of the course. The Rescript is 
also to be found repeated at the beginning of the two remain-
ing volumes, Shotoka Shushin three and four - in this posit-
ion it replaces the pictures such as those of the Imperial 
Palace and of Emperor Jimmu that began each of the three 
volumes for the younger children. 
Lessons for the nine-year old children in their fourth year 
of the morals course begin with "From Spring to Summern, a 
story whose title brings to mind the lessons of the previous 
volume which sing the praises of the beauty of each season in 
Japan. Here, however, the content differs markedly, as can 
be seen from the opening paragraph: 
• 
"By the third of April, Emperor Jimmu's Day, the 
cherry blossoms are beginning to bloom. On this 
day, the day on which Emperor Jimmu died, cerem-
onies are carried out in the shrines. 
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When the cherry blossoms are scattered and the 
new leaves rustle on the trees, we celebrate the 
Imperial Birthday. On this day, with one accord, 
the people all wish His Majesty the Emperor well." 
. . 
The lesson continues pointing out each of the days of celeb-
ration from spring until summer, the ceremonies which take 
place at the Imperial Palace, national and local shrines, and, 
in particular, the Emperor's role in these ceremonies. The 
teachers' manual sums up the aims of this le·sson as "to awaken 
the consciousness of the Imperial subjects to the fact that, 
above all, the national entity of our country is based on the 
Union of State and Religion". 
To reinforce this idea, the next lesson is devoted to "Kimi 
ga Yo_", formally introducing the ten-year-olds to their 
National anthem. The song is explained as meaning "May the 
reign of Their Imperial Majesties, which has continued for 
thous-ands and tens of thousands of years, flourish!" 
Lesson three continues in a similar vein. It concerns Yasukuni 
Shrine, dedicated to those who gave their lives for their 
sovereign and country. The final paragraph of the text points 
out to the children the ideals of the lesson: 
nAs-- well as being grateful for the blessing of 
His Majesty the Emperor, we must learn from the 
loyalty of the people enshrined here (at Yasukuni 
t 
Shrine and similar local shrines) and devote 
our lives to the service of our sovereign and 
our country." 
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Next comes a lesson concerning the type of hero to whom the 
Yasukuhi Shrine is dedicated - in the person of an Imperial 
Prince named Yoshihisa (1847-95). This prince led an attack 
on "rebels'~ in . Taiwan in 1896. His expedition encountered 
many difficulties, until ultimately, fever struck his forces. 
Despite the danger to his own health, Prince Yoshihisa went 
about bringing comfort to his men, even giving them his own 
food. When he, too~ was struck down with fever, he refused 
to stay behind and continued to be carried along with the 
troops until his death. The story of Prince Yoshihisa served 
a double purpose - describing a hero who died in a far-off 
land for the sake of his sovereign and country, and also por-
traying the kindness always shown to the people by members of 
the Imperial Household~ 
The fi;fth lesson marks a break from stories which up till now 
have broadly promoted an Emperor-centred nationalism. "The 
People of Miyakojima'' tells of a German trading vessel which 
foundered in a storm off the island of Miyakojima. The people 
1 
-of the tsland risked their lives in high seas to rescue the 
crew of the ship and later helped the Germans to return home. 
The German Emperor had a monument erected on Miyakojima to 
commemorate the kind-hea:r.,tedness of the people of the island. 
The teachers t· manual notes, "Having deep sympathy and helping 
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those in trouble is the duty of a great people like the cit-
izens of the great country of Japan." The section of the 
lesson which is devoted to etiquette adds that foreigners 
should always be treated with courtesy. 
Following this lesson helping others. lesson six returns to 
the theme of the Imperial rule of Japan with "Japan is the 
"It was about six hundred years ago. On the 
orders of the Emperor Godaigo, Kitabatake 
Chikafusa set out to accompany the Imperial 
Prince Norinaga to chastise rebels in the East-
. 
ern provinces. 
On the way, while at sea, they were caught in a 
violent storm, so Kitabatake sailed to the Kuni 
of Hitachi. Kitabatake had very few troops, so 
he carried on the struggle against the rebel 
army by entrenching himself first in one castle 
and then in another. 
He thought to himself, "The reason that rebels 
are so prevalent these days is that many people 
do not understand what it is that gives our 
nation its sacred character" .. Then Kitabatake, 
even though still in camp, took a pen, and set 
himself to write a history of the nation. 
At the beginning of his book, Kitabatake wrote 
this: 
"3apan is the country of the gods. It was a 
god who first opened up our 6ountry and the Sun-
goddess left her descendants to reign over it 
forever and ever. This is true only of our 
country, and nothing similar may be found in other 
lands. That is why it is called the country of 
the . gods," 
Thus, according to the will of the Sun~goddess, 
the Emperor, who is descended from the gods, 
came to rule Japan. The citizens, having inher-
ited the tradition of their ancestors, support the 
Emperor in his great task. In this way, since 
the beginning of the country, the relationship 
netween sovereign and citizen has been fixed, 
and this is the most sacred thing about the 
country of Japan . 
If we look at the history of foreign countries, 
we find that it happened time and time again, 
that one country would rise and then fall, then 
afterwards another country would rise, so that 
they have always been changing. As long as 
heaven and earth continue to exist, you will 
never find another country like Japan. Kitaba-
take wrote this in his book on the history of 
Japan. 
Kitabatake's book was not just in keeping with 
the sentiments of the people six hundred years 
ago, even today people can learn from it and 
be guided by it. 
In his book, Kitabatake wrote, "The duty of the 
citizen is to devote himself to the principle 
of loyalty and to lay down his life for it". 
This' is' something which we must not forget." 
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A lesson follows with a more modern setting, concerning the 
scientist Noguchi Rideyo (1876-1928).' After overcoming a 
physi.cal dis.ability in his youth, Noguchi went on to make 
great discoveries in the field of medical research, finally 
dying of the fever that he was in the process of studying. 
rt is Noguchits personal achievement in overcoming difficulty 
to achieve success, and his great contribution to society, 
that the teachers' manual particularly praises. 
The nation returns as the focus of attention in the next 
lesson, nMari time Japan n explains the close ties Japan has 
always had with the sea and how, at the time of writing, the 
warships of the Imperial Navy were defending Japan, spreading 
its influence from the Pacific to the Indian Oceans. The 
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children are told it is their "sacred duty" to ensure that 
the rising-sun flag continues to wave on the oceans of the 
world. 
The ninth lesson is entitled "The Machi Which Did Not Burn 
Down". Intended as a follow up to the lesson in the last 
volume on "Fire-Drill", this story has the additional aim 
of teaching the children not to lose their heads in a time 
of crisis. The story takes place in September, 1923, when 
fire broke out in Tokyo as a result of the Great Kanto Earth-
quake. The residents of one division of the city or machi 
discovered that they were cut off on all sid~s by fire. 
Joining together, they fought the fire, · passing buckets of 
water from a well to the seat of the fire. Men, women and 
children worked selflessly day and night, till eventually 
the fire was brought under control; when it was over they 
found that on the whole fire-swept plain, only their machi 
remained~ 
The sequel to HFrom Spring to Summer" forms the tenth lesson, 
"Fr1om Autumn to Winter". Again the seasons are seen in terms 
of the national celebrations and the Emperor's role in the 
appropriate ceremonies, The tone of the lesson is perhaps 
most clearly illustrated by the picture accompanying the lesson 
~ the harvested fields are shown w1th the rising-sun flag 
flying in the breeze above them. 
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Lesson eleven utilises an apt example of a historical figure 
for a story to be taught during the Pacific War. Yamada 
Nagamasa ( ? - 1630) spent his life in Siam, bravely defend-
ing the Japanese community there, giving assistance to Jap-
anese ships and encouraging foreign trade. 
The twelth lesson is directed to the individual child and 
concerns his relationship with those around him. It is 
entitled "One's Choice of Words". 
"To have a modest heart and be polite, we must 
first pay attention to our everyday manner of 
speaking. If one's way of speaking is rude, one 
gives a bad impression of one's character. We 
should try to speak politely and respect our 
superiors. 
In particular, when speaking of matters which 
concern the Imperial Household, we should be 
particularly polite in the language we choose. 
Showing our discretion through our language is 
something in which we Japanese excel. 
It is important to pay attention to our way of 
speaking when talking amongst friends. We 
should always speak in a brisk and lively manner. 
It is not right, however, to be rude while trying 
to make lively conversation, by not listening to 
other people talking, and just carrying on a con-
versation yourself, forcing your partner into 
complete boredom. 
In writing letters, it is important to write 
clearly and nicely, and, of course, to pay attent-
ion to onefs choice of words. 
When you receive a letter, you should treat it 
carefully and send off an answer immediately. If 
you do not send an answer, it is just the same as 
if you were talking to someone and didn't answer. 
When we come to be on close terms with someone 
else it is easy to forget to be polite and some-
times be rude. This is something to which we 
• 
should pay particular attention. Even in close 
relationships, let us try hard to maintain the 
close ties by treating each other with courtesy. 
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Timed to coincide with the Emperor Meiji's birthday, the 
\ 
thirteenth lesson is devoted to "The Virtues of the Emperor 
Meijitt~in particular, the care and concern that he showed 
for his people. - The simplicity and frugality of his way of 
life are also held up for admiration. This should not, how-
ever, be seen as a reaction to the need for war-time economies 
in Japan - the story is .virtually identical to that given in 
all editions of the textbook since the Meiji period. 
Another example of the dedicated Japanese scholar is given 
in lesson four.teen. Kamochi Masazumi (1791-1858) encountered 
various difficulties in the path of his study, but overcame 
them to write the one hundred and thirty-seven volumes of 
the "Old Commentaries on the Manyoshu", The text continues 
the story: 
HThe Manyosnu is an important book, which brings 
together the poems of the Japanese people of long, 
long ago. Kamochi tried to learn to understand the 
readings and meanings of the Manyoshu so that he 
could make clear the w-ay of Japan. Since he was 
living far away from the centre of Japan, at a time 
when there was no freedom of movement, his fine 
research did not become known to the rest of soc-
iety. When hB died, it was just as he had written 
in his draft, "I shall probably have to die before 
my studies become known to the rest of the world." 
About twenty years later, the Emperor Meiji came to 
hear of Kamochi's studies, and had TIThe Old Comment-
aries on the Manyoshu" published by the Imperial 
Household Ministry. 
So. 
t 
Thus, the great work of research to which Kamochi 
had devoted himself, was for the first time made 
known to the whole country and the light of his 
knowledge was revealed for all to see." 
\ 
Lesson fifteen relates a rather amusing story about a young 
man travelling on a ferry-boat · in times gone by. Surveying 
his companions and finding none whom he thinks would be very 
knowledgeable, he begins to expound on the Chinese classics, 
gradually becoming more and more carried away by his own 
apparent knowledge. Encouraged by the praise of the passengers, 
his arrogance grows until he becomes quite scornful of their 
ignorance. The ferry - .boat eventually arrives at its destin-
ation, and as the passengers prepare to disembark, the young 
man suggests they all introduce themselves. This they do, 
and the last of them, the one the youth had taken for a mer-
chant, gives the name of Kaibara Ekken (1630-1714) - the 
famous schnlar and teacher. Red-faced, the youth runs off, 
reproaching himself. 
The cycle of the seasons and their ceremonies is completed 
in the next lesson, "From New Year to Spring". Then follo ws 
"The Childhood of General Nogi". Given its position immed-
iately after the Emperor--centered"From Spring to Summer" and 
the military figure of its title, one could well expect this 
lesson to relate to national and military values; its main 
emphasis however, is on the character of the individual. The 
story begins by telling how in his youth, General Nogi (1849-
1912) was \\r-eak and cowardly and known as "cry-babyt1. His 
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parents therefore decided to develop his strength of charac-
ter. For example, 
One winter, Nogi said without thinking, "It's 
cold." His father replied, "Good. If it's 
cold, I'll make it warm". He took him to a 
well, made him take off his clothes, and threw 
cold water all over him. · From then on, Nogi 
never complained "It's hot" or "It's cold" 
' ' ' as long as he lived. 
His mother was also a fine person. If Nogi was 
eating and did not like . something, then she 
would serve nothing else for all three meals 
and everyone in the house would eat it, until 
Nogi came to like it. 
It can be truly said that the fact that Nogi 
became the model of the famous warrior and lived 
his life in integrity and frugality was due to 
his having been· brought up in that family, and 
by such a mother and father. 
Personal values also dominate the eighteenth and nineteenth 
lessons, both of which are intended "to cultivate a spirit 
of creativity in the childrenn. Jn the first of these two 
lessons, a woman is the subject of the story. The text des-
cribes how Denko (Inoue Den (1788~1869)) admired the type of 
pattern made when aged _ garments became worn and faded, and 
imitated it in her weaving to invent the well-known Kurume 
splashed pattern cloth. The teacherTs manual points out that 
with a . little creativity, it is possible to make the world 
a~ound one beautiful; that it is important to be observant, 
and that something once begun should be seen through to its 
end. The nineteenth lesson, "A Resourceful Youth" tells about 
a Y'OU~g friend of Denko t, s who devi.sed a method for weaving 
pictures into cloth, As well as the value of innovation to 
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the individual, its importance in advancing national pros-
perity was impressed upon the children. 
The fina~ lesson of the book seems more a lesson in current 
affairs than in moral guidance for the individual child. 
The Mainl~nd ·and Us. 
Manchukuo came into being in . 1932. Since then His 
Majesty the Emperor of Manchukuo has visited Japan 
twice, and from Japan, His Highness Prince Chichibu 
has gone (to Manchukuo) as the representative of · 
the Emperor of Japan. Since these close relations 
are valued, Japan and Manchukuo are becoming even 
more closely bound. 
In size Manchukuo is twice as big as Japan, but the 
number of people living the~e is only about one 
third, Therefore, there w~ t.-v5e o,{et;~of land there 
which should be opened up. If it is opened up, we 
don't know how great an amount of agricultural pro-
ducts, coal, iron and timber could be gained from 
it. 
In M.anchukuo, there are various races living tog-
ether. The appearance of these peoples and their 
customs differ w-idely, but all of them are united 
in the desire to make Manchukuo a fine country, and, 
le~rning from Japan they are working hard for this. 
The Manchurian children are big and strong, the 
Mongolian children are deeply emotional, while the 
Russian children lead very well-ordered lives. These 
children, and Japanese children must go forward 
together, shoulder to shoulder. 
Manchukuo's neighbour is China. China is fifteen 
times bigger than Japan. It has great expanses of 
fields and many rivers such as you could never 
imagine. The Chinese children born in this broad 
land have naturally become big-hearted and are quiet 
and composed. 
Since olden times, Japan and China have been in 
touch and have helped one another. 
Now, Japan is going southward from the mainland, and, 
in order to build a new East Asia, is brave ly fight-
ing a war, and is leading the way with k indness. 
8~. 
Our fathers and elder brothers have gone south 
from the Mainland, working at the risk of their 
lives. This task is a large, large task and is 
taking months . Eventually the day will probably 
come when it will be up to us to cross over to 
the mainland in their places, and take up their 
duties after them. 
In order to be of use th~n, we must from now on 
endeavour to build up strong bodies and stout 
hearts. 
Despite its war-time publication, the fourth volume of the 
morals course bears a marked resemblance to its counterparts 
of earlier years. The lessons on the Yasukuni Shrine and 
Prince Yoshihisa are both to be found in the 1918 and 1932 
editions of the fourth volume of the course. Similarly, the 
lesson on one's choice of words and the lesson on the upbring-
ing of General Nogi have close parallels in the earlier text-
books. Stories in the previous editions also taught a wide 
range of personal virtues, similar to the lessons in Shotoka 
S'hushin II which encourage resourcefulness, initiative and 
hard work. 
The 1941 volume does however, display some characteristics 
of its· own. The lessons, "Maritime Japan" and on Manchukuo 
. ~h_~Q..WL.c.J., ~ (.\Nv ~ U .r.:L""t a,,..,.-.c (..., 
are_ obvious ,.. examples of a /\SJ ,concern w~th current events -,-ti.~.AM,f1 
o ~ . ~ ~ '(v~~ o.:t-L :t.., Cv ~ VV\.~ • ' :z.e.al ~ 
1-u::- t,e""'ls v...)u~ not so evident in the textbooks from he ear lie 1c.~ 
WoJ, 
decades of the century. 
In contrast to this interest in the contemporary, the other 
new aspect of the volume is the appeal it makes to Japan's 
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literary heritage, in the lessons on the writings of Kitab-
atake Chikafusa and on the Manyoshu. In different ways, 
~ ;f_ WV K.._. 1 
these two new aspects, the concern with the current situation 
and the appeal to tradition, both serve to focus the children's 
attention on the Japanese nation. 
Overall, in comparison with earlier editions, the fourth 
volume of the 1941 textbook is characterised by a subtle yet 
definite increase in the WBighting given to the nation and 
values for the Japanese subject. 
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CHAPTER SIX 
- -SHOTOKA SHUSHIN - AN ELEMENTARY 
COURSE IN MORALS - BOOK THREE 
The fifth book of the morals course was intended for children 
aged ten to eleven in what was to be, in most cases, their 
second last year of formal schooling. 
Throughout the development of the sh~shin course, this second-
last volume had been largely concerned to consolidate the 
principles developed in the earlier volumes, often extending 
these ideas to make them more suitable -for older children. 
To p~epare the children for taking their places in adult 
society, the fifth volume had generally placed greater emphasis 
on values related to the state, rather than continuing the 
school and family orientation of the books for younger child-
ren, By this stage, the material given in the teachers' 
manual has become a less significant part of the lesson than 
the fairly detailed written material given in the children's 
textoooks. 
The first lesson of volume three of Shotoka Shushin provides 
an introduction to both the tone and content of the course 
for the next year. Entitled "Our Great Japan", it begins: 
Our Great Japan is a country which is ruled by an 
unbroken line of Emperors. Generations of Emperors 
have cared for the citizens as their children, 
and the citizens, in the same spirit as their 
ancestors, have worshipped their Imperial Par-
ent, keeping alive the · essentials of the trad-
ition of loyalty and patriotism. This is the 
factor in which our Great Japan has no equal in 
the · world. 
The Imperial Ancestor, the Sun-goddess, gave 
her descendant Ninigi-no-mikoto an oracle sacred 
for all time. Great Japan was to be ruled by 
the descendants of the Sun-goddess, and the 
Imperial Throne, together with Heaven and Earth, 
was to flourish eternally; thus it was laid 
down in the oracle. 
It is about 2,600 years since the Emperor Jimmu 
first ascended the Imperial Throne. In this 
time, the prestige of the nation has blossomed, 
culture has progressed, industry has prospered 
and our nation's position has steadily risen. 
What we are aiming for, and what our country 
has fixed on, is to bring the people of the 
world close together, like one family, living 
together under the blessing of the Imperial 
Throne. With the coming of the great Showa 
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era, now, from the mainland stretching southwards, 
the peoples and countries of East Asia are com-
ing. together with Japan as their centre. It 
should be our aim to gradually awaken the wider 
w·orld. 
It is the final paragraph that points out the role of morals 
and the morals course in fulfilling these aims. 
It is important that we think often of our good 
fortune in oeing born in such a blessed country 
and that, as citizens of our Emperor, and trying 
not to bring disgrace upon ourselves, we make 
an effort to be fine people in our everyday be-
haviour. If we do this earnestly, then Japan 
must flourish more and more. 
According to the teachers' manual the aim of this lesson is 
"to make clear the kokutai, to deepen the consciousness of 
the Imperial subjects, and to encourage sincere loyalty and 
patriotism". The story which follows next in the textbook 
provides a heroic example of these qualities. Sakuma Teicho 
(Tsutomu)(l879-i910) was commander of a submarine, which 
while on practice trials took sea-water into the tanks and 
would not rise again. Doomed to death by suffocation, 
Sakuma was impelled by his sense of duty to calmly set about 
writing a note to be left for those who found him, explaining 
why the submarine had sunk. Whereas in past editions of the 
textbook this story was given under the title "Cool Courag.e", 
in the 1941 textbook "The Note Left by Sakuma Teicho" was 
used to teach the children the notions of duty and loya1ty 
and patriotism. 
Lesson three begins a series of five lessons which move away 
from nation-centred ethics. The teachers are nonetheless 
directed to point out the phrase of the Imperial Rescript on 
Education which each lesson embodies. This, in fact, is a 
feature of the teachers' manual for the third volume - by 
this second last year of schooling the text of each lesson 
is so full that the manual adds very little that is not 
obvious- from the story, given in the children's reading passage. 
In many cases the only read addition made by the teachers' 
manual is to point out the relevant phrase from the Imperial 
Re~cript on Education. For example, in the third lesson, 
concerning the Sage of Afumi, Nakae T6j~ (1608-1648), the 
teacher told the children how his life fulfilled the phras e 
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"pursue learning and cultivate arts, and thereby develop 
intellectual faculties and perfect moral powers". 
Both the vivid style and the new content of the fourth lesson 
are interesting; here, all Japanese men, regardless of rank 
or wealth are drawn together in the responsibility to vote 
for the government of the country. 
It is Sunday afternoon. 
In the distance a bell can be heard ringing in-
cessantly, and the sound of a voice crying, "Extra! 
Extra!" Thinking that this is it, I go straight 
outside to see. The newspaper-man comes dashing 
along. When I take one and have a look at it, I 
see w-ri tten in large print "Representatives of City 
Council Decided". I quickly start off for the sec-
ond floor, but as I do, my fatper's voice comes 
impatiently from the floor above. "I suppose it's 
the decision on the representatives." 
Turning around in his seat, father glances at it. 
"Ah, this is- fine. It's just about as I expected 
and not only that, Mr. Yamagawa got the first pos-
ition again this time~ He received a wonderful 
vote - 12 39 ! '' 
"Why is it that Mr. Yamagawa is always at the top?" 
"W'ell, it's because he's a thoroughly fine man. He 
is a highly educated person. Above all, he is a 
man who renounces his own interests and works hard 
for the good of the public, He has sound ideas on 
city government and is a fine man,'' my father said, 
in a voice full of admiration. 
''l suppose you voted for Mr. Yamagawa too, father." 
ttNo, that l·s not something you should say." On this 
matter my father, who always told me everything, 
refused to give an answer. 
Then my father said, in a slightly different tone, 
'''Michio, when it comes to elections, you decide 
yourself on whom you think would be a fine person 
and you vote for him yourself. It is not something 
you tell others or hear from others, much less 
something you enquire about. If you do things 
like that, you become blinded by avarice or by 
sympathy, which is contrary to the spirit of 
electing a person of truly fine character. This 
is an important matter, so keep it in mind." 
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When Michio's mother returned, · the conversation continued: 
"And there were almost no abstentions from vot-
ing! That shows the insight of the voters." 
"Then there must have been other people like 
you, who returned from their holidays to vote." 
"Oh, there were much more admirable things than 
that! When I saw old men who couldn't use their 
legs because of palsy being brought along by 
women or young people, without my realising it, 
I found my eyes had filled with tears." 
"That's really wonderful!" 
"Yes, if everyone feels stron·gly like that about 
his duty of voting, the elections will, as a 
matter of course, become serious business. The 
results this time are an indication of such a 
serious attitude." 
The teachers' manual says the aims of this lesson are to 
present to the children details of elections and to teach 
them the spirit w-i th which they should vote. Voting, it is 
emphasised, is a duty of the citizen of Japan. 
The lesson which follows in concerned primarily with the 
individual in society; the peasant, Sakubei, hero of folk-
tales from Nara times, is the centre of this story. Sakubei 
decided to pay off the debts which his ancestors had 
accumulated, and devoted himself to years of hard work to 
:r1aise th_e necessary money. After clearing his family name, 
he continued to work hard, opening up new land for farming . 
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Village officials were prepared to waive his taxes till the 
land was in full production, but Sakubei refused the offer, 
declaring that, for the sake of the community, taxes had to 
be paid. This concern for the common good is further illus-
trated in the next lesson, which tells of a man who built an 
aqueduct through difficult terrain to bring water to an 
isolated village, so that the whole area prospered. 
Lesson seven, entitled TIManners" is intended to reinforce 
the lesson on "One's Choice of Words" in the previous vol-
ume. This lesson highlights the difficulty in allocating 
the morals lessons to particular categories: here the just-
ification for good manners is depicted in both ·personal and 
national terms. 
nrn society, manners are very important. We must 
observe the rules of good manners, so as to retain 
our sense of justice and pride. If we :do not 
observe the rules of good conduct, we cause people 
displeasure and demean our own characters ... 
Our country has always valued the laws of conduct 
and it has been said by people of other countries 
that Japan is a very polite country. As times 
change, even if people change, the importance of 
thB rules of conduct remains fixed. Let us try 
all the harder not to lower our standing as the 
people of a great nation." 
The text continues with a discourse on the correct behaviour 
for a variety of situations, ending with the injunction: 
"We should aim to pay attention to our everyday 
behaviour and set a model for the people of the 
w-orld.n 
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The eighth lesson returns to more sombre matters of duty 
and death. "Commander Hisata" tells of a ship's captain who 
saved his passengers and crew, then went down with his ship. 
' 
Lesson nine continues the theme with two stories "In Memory 
of War Heroes''. One concerns Tachibana Nakae, a hero of 
the Russo-Japanese war, the other Kato Tateo, the pilot of 
a fighter-plane who died in the Burma area in 1942; both 
died joyfully in the service of their sovereign and country. 
The . lesson ends, 
"Just like Air Commodore Kato Tateo, Tachibana 
Nakae was a fine man in his everyday behaviour. 
From when they were young, both were quiet, had 
great strength of will and were people of action. 
They were full of filial piety, and always 
obeyed the teachings of their mother and brother. 
When they grew up, as military men they gave 
their all. It must be said that it was through 
their everyday behaviour that right up to the 
end, they were able to burn with such a spirit 
of loyalty and patriotism." 
Next follows a group of four stories, that again illustrat e 
virtues of a more personal nature. The element of sacrifice 
for the sake of one's country is still sometimes present, b u t 
plays a minor role. Lesson ten tells of Katsu Yasuyoshi (Awa) 
(1823--99) and the great enthusiasm for learning and persever-
ence he showed in his youth. In his eagerness to learn Dutch , 
Katsu borrowed a Dutch dictionary and spent a year copying it 
out. The teachers' manual points out that in doing so, Katsu 
was fulfilling both Article Five of the ''Charter Oath": Tl Know -
ledge shall be sought throughout the world so a s to strengthen 
the foundations of i mperial rule", and the phrase of the 
Imperial Re scrip t on Education: "Pursue learn ing and cult -
ivate arts" , 
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The lesson which follows concerns Katsu as an adult. After 
learning navigation from the Dutch at Nagasaki, he commanded 
the first ship crewed only by Japanese to sail the Pacific. 
Despite great difficulties, Katsu sailed on, reminding his 
frightened crew that they had to persevere for the glory of 
Japan. After nearly three months, their ship, the "Kanrinmaru" 
reached San Francisco. Katsu, the story continues, later 
became an official of the Bakufu, and with Saigo Takamori, · 
became an advocate of the policy summed up in the slogan 
kyokoku itchi (unite the country). 
Lesson twelve is a similar story of courage and initiative, 
again set in the last years of the . Tokugawa shogunate. The 
explorer of the northern regions of Japan, Mamiya Rinzo 
(1780-1844) is the hero of this lesson. Mamiya is particul-
arly praised for giving his life in defence of the northern 
~xtremities, when they were attacked by foreign enemies. 
The thirteenth lesson concerns a woman, UriyIT Iwako (Iwa) 
(1829-97), who is known for her kindness and compassion for 
others. She cared for the wounded at a time of internal 
conflict, the Boshin War (1868-9), declaring that "even at 
a time like this, there is work for women". She is also 
remembered for the years she spent looking after orphaned 
children. The aim of this lesson, according to the teachers' 
manual, is to teach the children to have compassionate 
hearts, It seems likely that this lesson was included as 
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a Japanese replac ement for the English nurse, Florence 
Nightingale, who featured as the heroine of stories entitled 
"Compassion" or · "charity" in all editions of the morals 
text previous to the Pacific War. 
Following these four stories largely devoted to teaching 
personal virtues, the textbook turns to an over-riding con-
cern with loyalty to the Imperial line. Lesson fourteen 
deals with the Ise Shrine (Kotai Jingu). The text explains 
the shrine's special significance for all Japanese, as the 
place where the Emperor's ancestor, the Sun-goddess, is 
enshrined, and gives details of the shrine ceremonies and 
layout. 
Lesson fifteen is a dramatic narration of the actual attack 
of Pearl Harbor, under the title "The Special Assault Force". 
No further discussion or comment is given. It was presented 
as an illustration of "the spirit of devotion and selfless 
loyalty of the special assault force". 
Then ;follows a lesson on llTh.e Imperial Household", which 
gives personal details, such as the names and birthdays of 
the Emperor, Empress, Dow-ager Empress and the Crown Prince. 
The lesson finished with a short discussion on the unbroke n 
line of ruling Emperors and their love for their people. 
I 0 
94. 
t 
The seventeenth lesson is a striking one, considering the 
time of publication. It describes Japan's traditional desire 
for peace. The lesson begins: 
\ 
Our great Japan is a country with a tradition of 
morality and righteousness. It is a country which 
enters into friendly relitions with its internat-
ional brethren, hoping by co-operating together 
to prosper together and live happily together in 
international peace. This spirit has been attained 
right from the country's beginning up until the 
present day and has not changed. 
The text draws on quotes from the first Emperor, Jimmu, and 
cites poems. of the Emperor Meiji, showing how from the very 
beginning until the present Emperor the Japanese Throne has 
always desired peace. Finally, the Greater East Asian War is 
portrayed in terms of Japan's divine Mission to secure peace 
for the area. 
Lesson eighteen is another straightforward story of courage 
and endurance entitled "The Pilot Iinuma". Then follows a 
lesson on "Russia in Manchuria" which describes the Russo-
Japanese War. The lesson ends with a story about two Japanese 
executed by the Russians, who died with the cry "Long live the 
Emperor!rt on their lips. 
The final lesson of the book is entitled, "From Long Ago Until 
To~dayn and has, the aim, according to the teachers' manual, of 
giving the children a historical appreciation of their 
country~s development. In terms of patriotic fervour famili ar 
now from similar lessons in the past, the glorious history of 
.. 
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Japan is traced from the time of Japan's creation up until 
the Pacific War. The opening passage sets the tone for the 
whole lesson: 
In the world there are many countries which have 
risen and fallen. There was the country of Greece. 
There was the Roman Empire. On the mainland of 
China there have been various states: The Empire 
of the Han, and the T'ang and the Mongols; all 
have prospered then fallen again. In the meantime, 
tens of thousands of years passed. During this 
long period of time, there were various warriors 
who, for the sake of one country or another, fought 
and threw away their lives in the service of their 
nation. However, the meritorious deeds of these 
people can be said to have ended with the fall of 
their country. A country cannot fall without its 
renown passing away, too. 
In nature, mountains and rivers have remained un-
changing since times long ago, and at the coming 
of spring, the grass and trees always burst into 
life. kowever, the countriei in which people live 
are certainly not the same as they were at the 
time of their ancestors. In the whole world there 
is only one country which has continued from ancient 
times until today and will continue eternally into 
the future, and that is our Great Japan. 
In comparison with earlier editions of the fifth volume of the 
morals course, Shot5ka Sh~shin III displays a marked degree of 
continuity~ For example, the lessons on the founding of the 
country, on loyalty, on Katsu Yasuyoshi's diligent study as a 
ooy and his trip to America as a man, on courtesy and on work~ 
ing fo~ the common good - all these stories have not changed 
greatly, from those given in the 1918 and 1932 editions. 
Despite this basic continuity, the differences between the 
1g41 textbook and its predecessors become more apparent in 
this fifth volume than they have in the previous four. In 
particular, the group of stories in Shot~ka Shushin Volume 
• 
Three, which tell of the valiant exploits (and often heroic 
deaths) of a number of military men from comparatively modern 
times, is a new addition to the morals course and a not 
' 
unexpected feature in a war-time textbook. 
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· 'CHAPTER SEVEN 
-SHOTOKA SHUSHIN - AN ELEMENTARY 
COURSE I N MORALS - BOOK FOUR 
~he sixth and final volume of the morals course is the most 
complete statement of morals for Japan's citizens in 1941 
and as such, is perhaps the most interesting. 
' In editions of the textbook prior to that of 1941, this vol-
ume for the last year of compulsory education had a character 
all of its own. Besides the type of material now familiar 
from the books for the younger children, the sixth volume's 
outstanding feature was a series of lessons in "civics" aimed 
at the young people about to take their place in the adult 
community. Lessons therefore explained the citizen's duties 
(paying taxes, voting in elections and serving a period of 
conscription), other passages surveyed Japan's development as 
a nation, pointed out such aspects of society as the functions 
of the education system and discussed the differing roles of 
men and women in the household and in the community. The 
1941 textbook continues these trends, but adds emphases of 
its own. 
As in the two previous volumes of Shot~ka sh;shin, the Imp-
e~ial Rescript on Education takes pride of place at the 
beginning of volume four; it is followed, as in volume three , 
by the Imperial Rescript to Young Students. With the firs t 
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lesson of this book, however, a new element is in~roduced 
for the first time in the morals course; the Imperial Re-
script on Education is actually explained to the children. 
Under the title "Carrying Out the Imperial Will", come the 
words: 
On the 30th of October, 1890, the Emperor Meiji 
promulgated the Imperial Rescript on Education, 
in order to set down the basic principles which 
all subjects of the Japanese Empire must follow. 
Then follows the Rescript, in its original formal language, 
divided into paragraphs and accompanied by a rewording in 
everyday language that the children could understand. The 
lesson is not translated here since the English translation 
of the Rescript is readily understandable. 1 
The Rescript's emphasis on ancestors and family is taken up 
in the next lesson, "Our Families". 
' . 
In our families, the father, as the head of the 
house, works hard, and the mother, as the house-
wife, helps father and does the housework; tog-
ether, they are working for the prosperity of 
the. family. 
Before our parents, there were our grandparents, 
and befo~e our grandparents, our great-grandparents. 
Our families, then, have been passed on down to 
us from generations of ancestors. The goal of 
prosperity for the family, for which our ancestors 
worked, has not changed at all ~with our parents. 
For this reason we live in deep debt to our ancest-
ors. Consequently, appreciating this debt, wor-
shipping one's ancestors and working for the pros-
perity of the family, are all normal human attitudes, 
and, moreover, are the glorious tradition of our 
country for all times ... 
1. The full text of the Rescript is given in Chapter One. 
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It is important that we pay particular attention 
to performing rites which concern our ancestors. 
Then, having succeeded to the goals of our ancest-
ors, we should work hard at carrying on this 
glorious tradition they have left to us. 
If, in each family even one person comes forward 
of his own accord, devotes himself to his tasks 
and works hard for the sake of his sovereign and 
his country,' then not only will his family prosper, 
but the family's reputation will be enhanced. If, 
however, there is just one person with bad motives, 
who does bad things and neglects his work, he causes 
trouble to those in his home and even his relatives 
must feel ashamed. 
In this way, whether an individual behaves well or 
badly directly affects the happiness or unhappiness 
of his household and reflects on the good name of 
his ancestors. Therefore, the people of a family 
should all with one heart strive for the prosperity 
and good reputation of the family and unceasingly 
endeavour to be good descendants to their ancestors, 
and good ancestors to their descendants. 
Like the first, the third lesson is a commentary on one of 
the Imperial Rescripts given at the beginning of the volume -
namely, the Imperial Rescript to Young Students. Although long, 
this lesson explains details concerning the promulgation of 
the Rescript and the significance it held in schools. 
On 22nd 'May, 1939, His 'Majesty the Emperor made an 
inspection of the representatives of young students 
in the Imperial .Palace . Plaza in front of the Niju~ 
bashi, After the inspection was over, the Minister 
0f Education went up to court and received an Imper-
ial Rescript for all the young students in the 
country. 
In all the schools in the country everyone chooses 
this glorious- day for the ceremonial reading of the 
Rescript to Young Students and they renew their res-
olution that t°hey w·ill fulfill the I:mperial Will, 
that the prosperity of the Imperial line will con-
tinue forever, and that they will be able to repay 
the Imperial favour granted them. 
Thus, in order to mark this occasion, besides 
pilgrimages to the shrines, various other act-
ivities are performed in the schools. 
As the children in our nation's schools, the 
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most important thing for us is to strengthen our 
resolution to become, as the subjects of His Maj-
esty the Emperor, splendid Japanese. At the end 
of the Edo period, there was a loyalist samurai 
called Sakura Azumao who composed the poem: 
"The broad sword which used to be carried squarely 
across one's back 
Has taught us the right way our hearts should be." 
This is the spirit of the subjects of our country, 
and it is something which is not equalled anywhere 
else in the world. The schools of our country 
exist to strengthen this important spirit and 
teach everyone to become fine Japanese. 
As subjects of His Majesty the Emperor we must 
train to become fine Japanese. 
After these first three lessons of discussion and explanation, 
the text returns to the narrative form familiar from all pre-
vious volumes. Three historical stories are given concerning 
the loyalist Yoshida Shoin (1830-59). The first of these is 
lesson four, entitled "Father and Child"; it is intended to 
"make the children conscious of the warm gratitude they should 
feel in their relationships with their parents". Lesson five 
deals· with the next phase of Yoshida' s life, his time as a 
student, Entitled, "Obedience to One's Teacher", the story 
tells how Yoshida won his teacher's praise by saving valuable 
books from a fire. Finally, in lesson six, Yoshida is seen 
in his best known '.r'Ole, as· a teacher who promoted loyalty to 
the Emperor. By way of introduction, the story is told of 
how Yoshida t·s school grew in s·ize till there was need of 
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more room for all the students. Then one of the students sug-
gested building a bigger school-room. Students and teacher 
worked together with great enthusiasm until the building was 
completed. The story continues: 
At his school, Yoshida taught various things. He 
placed most emphasis on cultivation of the spirit: 
reverence for the Imperial Household, the attain-
ment of sincerity and the development of a philos-
ophy of action. He told his students that the 
people of their time had to be awoken to the fact 
that the Imperial Household should be revered. 
People were needed to make others aware of this 
great duty. Then from one person there would come 
hundreds, and from a hundred, thousands of people. 
Throughout the country, the people had to be aroused. 
Yoshida devoted himself to trying sincerely to put 
this great principle into practice. 
The school was an old house of barely eighteen mats 
in size. From amongst the students who came tog-
ether in this tiny school, however, beginning with 
Kuzaka Genzui and Takasugi Shinsaku, many great per-
sonalities emerged at the time of the Meiji Restor-
ation, to offer their lives for the sake of the 
nation. As well, those of his followers who remained 
in the village ordered their lives and looked after 
their families and none of them ever did wrong. All 
of them were guided by Yoshida, and if they read 
books, they also practised sword-fighting; or if 
they raised silkworms or grew corn, they also gave 
attention to the training of their character. 
Yoshida' s school was ca_lled the Shokasonjuku. Here 
there was no distinction made between the child of 
a samurai or the child of a farmer. Moreover, Yoshida 
was never arrogant about being a teacher. Teacher 
and student were very close together; manners were 
correct, but no distinctions were made. 
The school gradually became bigger and bigger. In 
doing so, it gave rise to many loyal samurai, who 
became the mainstay of the country. 
The seventh lesson again concentrates on loyalism in the last 
years of the Tokugawa Bakufu. This fresh example adds little 
to the ideas established above, but this time draws in girls 
.. 
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~8' 1«:e11· ~s- o,0Y6' fiY' taking ~ w-orna.n as heroine. The nun, 
Ncmura Boto (1806~67), gave support and refuge to many of 
the leading figu~es of the movement to overthrow the Bakufu -
and ~estore the Emperor. 
The ej:_ghth lesson s·ets the principles of loyalty and patriot-
ism in more modern times. Entitled, "National Conscription", 
this lesson is the first in the morals course this year to 
bring the subject of the war before the children. 
The Japanese are basically a peace-loving people. 
Row~ver, should an emergency arise, they put be-
hind them their lives and their families and go 
into the army, the great shield of our Sovereign, 
touched with a supreme pride and fulfilling a boy's 
dearest wish. · 
Since times long ago, there has not been a single 
occasion when Japan's national prestige has been 
damaged by a foreign nation. This is something 
which stems from the loyalty and bravery of our 
ancestors and is based on the august virtue of 
the generations of ruling Emperors. We should 
also with one mind defend our Great Japan, and 
vow to pass on to eternity this glorious tradition 
which has come down to us from our ancestors. 
Amongst the citizens of Japan, it is the duty of 
a11 · men aged between seventeen and forty years to 
do military service. When they become twenty they 
always receive a medical examination and go into 
active service in the infantry or the navy. If a 
national emergency arises, then all obey the call-
up, and are sent off to the battle-field, not just 
those on active service. 
If a battle breaks out, it is, of course, the sold-
iers who come to the fore. However, since battles 
these day,s are fought b e tween country and country, 
each exerting its full capacity, without true nat-
ional unity there can be no victory. Consequently, 
the people on the home-front, as well as the troops 
on the battle-fields, bear an important responsib-
ility. In addition to their responsibility to send 
... 
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off military supplies to the front, it is import-
ant for those at the home-front to brace themselves 
to stand firm for as long as the fighting lasts, 
and to make full preparations for war. 
Lessons nine and ten are historical stories illustrating vir-
tues for the individual, in the context of the community and 
on the national scene. The first of these concerns Ino Tada-
kata (1745-1818), who, at the age of eighteen, became head of 
his family, which had long been well-known for the manufacture 
of sake. At that time, however, the family business was not 
doing well. Through . hard work and economising, Ino set the 
business on its feet again. When famine twice hit the Kanto 
plain, Ino gave money and grain to help people in need, work-
ing for the common good in his own district. At the age of 
fifty, Ino left his business to his son and went to Edo, where 
he studied astronomy and calendar-making. Finally, at the 
age of seventy-two, he completed the first mapping of the 
whole of Japan. 
Iwatani Kujuro, the hero of the tenth lesson, also embodies 
a multitude of virtues. The story dwells on his famine relief 
fund, his personal intervention to stop a rebellion of peasants 
in 1866, and his frugality. Iwatani is particularly known for 
saying that, "People who treat paper carelessly cannot hope 
to retain the rest of their property". 
The eleventh lesson brings to mind the story in volume two on 
Masazumi and his research on the Manyoshu. "One Night in 
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Matsuzaka" concerns the famous scholar, Motoori Norinaga 
(1730-1801) and his search for a noted teacher, who, he knew, 
was visiting Matsuzaka that night. This interview led 
Motoori to undertake his great study on the Kojiki. The 
lesson aims at teaching the children that when they under-
take the serious study of something, they should approach it 
with a scholarly attitude and obtain advice on the best read-
ing material. 
Each of the preceding three lessons has used a historical fig-
ure to illustrate the virtues to be taught. Lesson twelve, 
however, bringing to mind the eighth lesson on "Conscription", 
uses reasoned argument to justify the second of the adult 
citizen's duties, the payment of taxes. Such reasoned argu-
ment is a feature of this, the most advanced of the volumes 
of the textbook. 
In order to defend our country and maintain its 
existence, the navy and army must be equipped. To 
encourage the education of the nation's people, 
and strengthen the basis of the nation's develop-
ment, schools must be provided. Besides this, in 
order to promote the common good, there are many 
things which are the nation's responsibility to 
do, such as the maintenance of public peace and 
order, the facilitation of communications and 
traffic, the ensuring of development in industry 
and so on. Therefore, in order to carry out its 
tasks, a country has great expenses to meet. 
It is only natural that, as the people of the nat-
ion, we bear part of these expenses. If the people 
did not pay their taxes, there would be no necessary 
funds to pay for public works. Then, of course, 
there could oe no hope of advancing the welfare of 
the people or of making the country prosper~ 
the very_ existence of the country would be 
endangered. 
Taxes repr~sent, then, the strength of the 
country's existence. We should of our own free 
will want to pay our taxes, because we realise 
that, together with national service, this is 
an important duty of the ·people, and because of 
our sincere love for our country. If people are 
negligent with regard to their taxation declar-
ations, or are late with them and receive a 
demand for payment, they are causing the public 
unnecessary trouble. If, worse still, they do 
such things as making false declarations, or 
are so late that they must be proceeded against 
for recovery of taxes, they are not only dis-
gracing themselves, but are putting an obstacle 
in the path of the nation's development. 
As people who were born in the Empire, we should 
fulfill our duties in a fine way. 
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The thirteenth lesson, a historical story, reverts to a 
theme established at lower levels in the morals course. Set 
in the Philippines at the turn of the ~entury, the story tells 
of Ota Kyosaburo and his efforts to assist Japanese abroad to 
succeed and prosper in their work. Ota's greatest achievement 
was helping Japanese to carry out the opening up and develop-
ment of the area which became Davao. Following two lessons 
later is yet another story in this vein. Lesson Fifteen, 
"Takataya Kahei" (1769-1827) is the story of a hero known 
for his exploration among the islands to the north of ·Japan, 
where he settled territorial disputes between Russia and 
the Bakufu. Both these lessons promote the idea of Japan's 
role abroad, particularly with regard to leading less~ 
developed nations in Asia. 
. 
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The fourteenth lesson is intended to follow up the series 
in book two concerning the seamen and their various cerem-
onies, as well as the other stories throughout the morals 
course on the Imperial Household. Entitled "The Ceremony of 
Daijosai", the lesson describes the great thanksgiving service 
held after the enthronement of an Emperor. 
The sixteenth lesson of the volume introduces a new note by 
appealing to the martial element in traditional Japanese 
culture. The lesson on "Japanese Swords" begins: 
The sword is the spirit of the samurai. The sam-
urai of olden times would not allow their swords 
out of their sight for a moment. The soldiers of 
today, too, all use service swords. 
It is hardly necessary to mention the sharpness of 
3apanese swords. It is told how the prized Higekiri 
sword of the Genji took its name from the fact that 
if it struck a head it would cut through to the whis-
kers, and how, if the sword called "the swimming 
flame" cut a man down, he would swim along as 
befo~e, until his head fell off. 
After further gruesome illustrations of the sharpness of the 
Japanese sword, the lesson goes on to discuss its strength 
and thB care and craft which go into its making. 
The story in lesson seventeen epitomises the personal values 
of pers,everence and charity. The text is entitled "The 
Tripitaka of Tetsugen"; it tells about the monk, Tetsugen 
Dokyo (1630~82) whose ambition it was to publish a Tripitaka~ 
or complete collection of Buddhist writings. As this would 
consist of some thousands of volumes, it was no easy matter . 
r 
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Tetsugen was, nevertheless, a man of great determination and 
over a number of years managed to collect a large sum of don-
ations from peopie to finance such an undertaking. A great 
flood then devastated the area, however, so Tetsugen gave up 
his beloved project and donated the money he · had saved to the 
needy. Undaunted, he began his collections again, but this 
time had his plans interrupted when a great famine hit the 
area. Again, Tetsugen gave away his funds. A third time, he 
collected money and this time he was finally able to fulfill 
his dream and have the 6,956 volume tripitaka printed. 
The group of three lessons (national conscription, taxation and 
the constitution) in this volume which prepare the children 
leaving school for their new role as citizens is completed with 
lesson eighteen. The text here gives details of the "Imperial 
Constitution". 
The Imperial Constitution is the law according to 
which the Emperor rules our Great Japan and it is 
very important. According to the instructions be-
queathed to him by the Sun-goddess and the Imperial 
Ancestors, and because of his great desire for the 
prosperity of the nation and the happiness of the 
people, the Emperor Meiji decided on this Constitut-
ion and promulgated it on the Anniversary of the 
Accession of the Emperor Jimmu in 1889. The people 
then united to bless His Majesty for his goodness 
and the whole country - was overcome with joy. 
The Constitution makes clear the fact that Japan is 
ruled by an unbroken line of Emperors, expressing 
the basis of the national entity which has remained 
unchanged since ages past. It also allocates to 
the citizens their right to a share in the govern-
ment of the state, protects by law the persons, 
property and so forth of the citizens, and lays 
down the duties of conscription and taxation which 
the citizens must bear. 
l 
l:n order to govern th_e· country,, the· Ernpe:ror 
appoints Ministers of State· and i~ advised b~ 
them on general a;f'f'airs of state. · Re h.as the 
laws and oudget decided "5_y, pas-sing th.en~ :('or .. 
approval to the Tmperial Diet, and he has adjud-
ication carried out by th_e· courts! 
Th.e Imperial Diet ·is made_ ·up of the Hous·e of 
reers and the HouQe . of Representatives, and it 
108. 
is . called togeth_er every year. The House of 
Peers- is made up c,f members- who are J?mperial 
Relatives and hereditarY' nobles, and ,members- who 
are Tmperial appointees~; the Rous'€ <:;>f' Represent~ 
atives is made up of members wh_o have (feen elected 
by citizens with. th_e right to vote·. 
We are able to participate in the government ot 
the country, by electing members to the I::rqpe:rt,al 
Di.et or by: becoming members of ~tt. Wh_en elect·"' 
ing mernoers, from amongst the candidates:, we 
~hould · vote· ;!;or someone whos-e conduct is alw__-ay-s 
;Cine and wn_o has- a s·trong mind. It is- wrong to 
vote with only one's- own benefit in mi.nd o~ to . 
be influenced oy others to vote for someone you 
knoW' w-ould be unsuitable. Wh_at is more,· throw~ 
ing away 0ne 's- ri_gh_t to vote tty simply, witn_out 
any gQod reasDn, not voting is not in keeping 
w--ith. a s-pirit 0f loyaltY' and patri.otis.-m. 
The .· Jmpe;r~a.l Kouse La:w-1 w~ch w-as- e~-tablis_hed together W'J.th the Cons,t;r_tut~_on, consists of the 
;rules: w__hi,ch~ de ci~de -i111portant affairs- of th.e 
i:mpe;rial Household, . s,uch as . the order of succ~-
e$-sion to th.e -throne and th.e ,manner of accession 
t0 the throne. Just like th_e - Cons ti tut ion~ it 
is, a great la_w of the country! 
As., citizens of our Empire, we should always revere 
the Imperial Household Law and the Imperial Con-
stituti6n. By observing them, we respectfully 
assist the Emperor in his great task. 
The final two lessons of the elementary school morals course 
are both political, being closely tied to the current events 
of the day. Lesson nineteen is entitled, "The Day of Victory 
Celebrationn. The stirring patriotism of this lesson can b e 
felt from its opening words: 
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On the eighth of February, 1942, the Imperial 
Army broke through the straits of Johore and 
shattered the until recently-held dream of much 
vaunted impre gnability. After much heavy fight-
ing, on the fifteenth, they forced the uncondit-
ional surrender of an enemy force of up to seventy 
thousand men. This was the glorious fall of the 
fortress of Singapore. 
The sixth book, and the morals course, draw to a close with 
a lesson which brings all values together; "A New World" 
portrays both personal and national values as part of a moral-
ity intended to foster Japan's leading role in the world. 
Since the outbreak of the Great East Asian War on 
8 December, 1941, a great bright hope has sprung 
up. In the glorious reign of the Emperor Sh6wa, 
a . great force has arisen, whi~h with pride will 
fulfill the great task which is something which 
has not occurred in our history up till now. With 
the same aim in mind as Japan, and two countries 
of Italy and Germany are now trying to make a new 
Europe, and are fighting against the United States 
and England in the Mediterranean, in Africa and in 
the Atlantic; they are also fighting the U.S.S.R. 
Due to this ambition to make the world ours, the 
tattered remains of the old world are gradually 
beginning to crumble. Thus, before our very eyes, 
a new age of hope, bringing with it joy, has come 
upon us. 
There has already been the brilliant development 
of Manchukuo. In China, too, the Nationalist Gov-
ernment is slowly but surely broadening its base; 
Thailand and North Indo~China have formed close 
ties with Japan and taking a close interest in one 
another, are working together to bring about the 
growth of the Greater East Asia. 
Thus, our glorious military successes in various 
places to the South are filled with the brightness 
of a n~w.li~ht for Malaya and Si~gapore, 1 for Burma, the Philippines and the East Indies. The strong 
advance . of the billions of the Greater East Asia 
has begun. Japan, having opened up her heart, is 
calling to the inhabitants of East Asia to seize 
,,,, ...... ,.,. 
1~ ThB word used here for Singapore is Shonanjima 
(H glorious- southern is land"), a tit le given to Singapore 
oy the Japanese during the war. 
her offered hand . The Japanese, looking up to 
the august virtue of His Majesty the Emperor, are 
continuing to take the lead in the building of a 
Great East Asia. 
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We must secure rich. resources, strengthen our arm-
aments, strike the enemy, and with a brave spirit, 
accomplish the establishment of the Great East Asia. 
Dedicating one's life and devoting one's strength 
to this great task is a noble undertaking. We 
must rise up, full to overflowing with hope and con-
vinced of certain victory. The most important thing 
is that people have the bravery to sacrifice their 
lives and to make strenuous efforts on behalf of 
the Empire. We must be noble, pure and just. It 
is only if men are upright and strong and women are 
gentle and firm that Japan will be able to gradually 
prosper. 
Our daily attitude has thus become something of 
great importance. If we advance with the correct 
spirit, it will be possible for us to bring about 
a new world. When we face it with this sort of 
determination, the building o_f a Great East Asia 
will be successfully completed and a pure new 
world will emerge. 
Let us keep in mind this mission in which we must 
succeed and try to become Japanese who will be 
able to accomplish this. 
The sixth and final volume of the Shu.shin course teaches a 
wide variety of values -- lessons concern "civics", the role 
of the family and ancestors, the historical role of Japanese 
abroad and values for the individual child. On the whole, 
how€ver, by this sixth volume there is less emphasis on 
Hcharacter 15.ui.lding" and more on the child as a member of 
adult society-. 
In compari.son with earlier editions of the sixth volume, the 
1941 edition is particularly concerned with discussing the 
~ole played by ~apanese individuals in the past in Asia, a 
r 
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theme in keeping with the Greater East Asia Co-Prosperity 
Sphere. The lessons attributable to "civics" still appear 
although they have diminished weighting in the text. It is 
interesting to note that the series of lessons from previous 
editions which discuss Japan's development in various fields 
do not appear in the 1941 textbook. 
One additional feature of this final volume of the final 
edition of the morals textbook is that each lesson of the 
volume is particularly difficult to evaluate. This factor 
is partly due to the . integrated approach taken in the pres-
entation of values to be taught, and also to the emotive 
quality of the language and imagery chosen in the volume. 
All in all, despite its intensification of national values, 
th.is sixth volume of the course shows itself to be more a 
course for the nearly-adult Japanese citizen .than it does 
to be a course for war-mongering nationalist indoctrination . 
-CHAPTER EIGHT 
CONCLUSIONS: AN ANALYSIS 
OF THE ·194·1 ·sHDSHIN TEXT 
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Both the general reader and the historian face pre-war 
Japanese morals education with preconceptions. The basis 
of these preconceptions is, of course, the post-war explan-
ation of Japan's behaviour in World War II as resulting from 
"ultranationalist indoctrination" - an indoctrination in 
which school shushin textbooks are meant to have played a 
leading role. 
A reading of the actual content of the textbook material 
can lead to widely differing reactions. If one approache~ 
the 1941 shushin textbook with the expectation of finding 
lessons b:rimming with fervent nationalism and glorification 
of war, then the reaction could well be one of surprise. 
The textbook on the whole seems fairly innocuous and not so 
very different from the type of material taught in the 
schools of many nations today. Alternatively, if one exam-
ines the course actually searching for examples of "national-
ist indoctrination'', one could ~ery well find almost the 
whole textbook suspect. The course is remarkably well-
integrated ~ for example, lessons on the family are in later 
years extended to provide a basis of respect for the family-
state political system with the Emperor as its head. Seen 
' 
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in this light, there are ample examples in the textbook 
of "nationalist indoctrination", sheltering under many 
guises and insidiously working its way into the most inn-
ocent of stories. 
The problem arises to decide between these two extreme 
viewpoints. Is the 1941 shushin textbook an innocuous 
series of moral platitudes (albeit a rather boring and 
rigid one)? Or does the course represent a sinister 
attempt to mould the people of Japan into an unquestioning 
band of fanatical soldiers? This analysis will not attempt 
to come to a final conclusion, a "right answer" to this 
problem. Rather, it will attempt, by looking at the morals 
course from a number of different aspects, to draw attention 
to the various facets of the sh~shin .course and through them 
to discuss certain aspects of the society to which it owed 
its creation. 
The main approaches to be taken towards the material have 
already been broadly outlined in the introduction to this 
work. The first is to deal with the morals textbook as 
the product of its time of publication, looking for ways in 
which it reflects or neglects major trends of the day. What 
does the shushin textbook tell us about the ideology for the 
masses during the war-years in Japan? A second approach is 
to examine the textbook and the values it presents by com-
paring it with the earlier editions of the shushin course . 
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This enables trends in the series to be more clearly dis-
cerned and gives a clear picture of the relative importance 
different values are given in the 1941 textbook. Thirdly, 
one can look again at the S.C.A.P. pronouncement that the 
morals course r~presented State Shinto Doctrine and see 
what light this judgement casts on the shushin course. 
Again, one can investigate the morals course in the light 
of Japanese nationalism, a subject on which the morals course 
provides an excellent source-book. One can also investigate 
the shushin textbook in the light of modern ideas about 
morals education generally and "indoctrination" in particular. 
Working from a number of different approaches enables one 
to look beyond one's preconceptions of the 1941 shushin text-
book and to discover the book as a valuable source on Japan 
in the troubled years at the time of the commencement of the 
Pacific War. 
, 'SHUSHTN' 'IN' 1-'9'41 
. ' . 
The outbreak of hostilities in China in 1937 can be regarded 
as the final step in Japan's entry into a state of war. The 
nchi.na Incident", while placing no overwhelming strains on 
Japan's domestic economy, nonetheless became the pretext for 
the passage of various laws that little by little transforme d 
Japan into a belligerent state. Thus, in the period in which 
the oulk of the 1941 shushin text was drawn up, the atmos-
phere in Japan was in many ways that of a nation at war, 
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despite the fact that the full hostilities of the Pacific 
War did not begin until the Pearl Harbor attack in December 
1941. 
One of the most striking characteristics of the fifth nat-
. ional shushin textbook, when seen in the context of its 
compilation period, is the fact that the book fails to 
reflect the complexities of Japanese society at that time·. 
Only in relation to the outside world, to the international 
state of events does the textbook make any great attempt to 
present the ttcurrent situation" to the children. On matters 
internal to Japan, the textbook tends to skirt the issues of 
the day, to avoid mention of changes in values, of strains 
within Japanese society, of differences of opinion. It 
must be considered, then, that rather than trying to help 
Japan's young citizens to adjust to life in the twentieth 
century, the sh~shin text was attempting to create an 
ideally static view of society. Rather than reflecting the 
complexities of Japanese society in 1941, the te~t present s 
the ideology for the masses of Japan as being an unchanging 
world-view, represented by the theory of the kokutai. 
This is not to say, however, that the text can be regarded 
as a reactionary turning against the present, as carrying 
into the 1940's the ideals of the radical ultranationalist 
movements of the thirties. Elements do exist in the 1941 
textbook which could be attributed either to radicals among 
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the military officers on the textbook committees or to 
bureaucrats who had been influenced by these ideas. For 
instance, there· is a tendency in the textbook to hark back 
to events at the time of the overthrow of the Tokugawa 
regime and the Meiji Restoration, which could be regarded 
as promoting a sympathetic climate for a "Showa Restoration". 
Yet on the whole, the textbook must be regarded as basically 
conservative. There is little evidence of the radical 
reaction to mass society as such, no railing against capit-
alism, the bureaucracy or glorification of old-style agrarian 
values. In all, then, the 1941 textbook's neglect of the 
contemporary scene must be regarded as a continuation of a 
conservative, accepting view of Japanese society as it act-
ually existed in the 1930's, rather than as a course o f 
-rv <.~i{t-, 
indoctrination radical ultranationalist ideology . of ft....c2..-
/\ j Sh.owe; ~<+-c-.t6l::tve--. lo-f~. ·'""' c::..\.c. w~ °( ~ ..... -k.e -t~-1 w,~ 
~, ... .,,.,"-U,.~ L, • <.Ju,TC • a: ,,,_Jn u ,r-T~ ~ . · o ~-\..,._ , ,J"fo,.,,°"" 
Wr tten as a textboo ntended to last a period of severa 
years without revision, the 1941 text stands a little apart 
f~om its year of publication. In its care not to date itself 
too precisely, the textbook gives little picture of events 
at the time; it does not present for us the changes wrought 
0n ~apanese society by the outbreak of the Pacific War. There 
is,, however, another government publication for schools that 
does ~eflect the events of 1941 in a way that the textbook 
cannot. This is the series of radio magazines distributed 
to all elementary schools as part of the National Schools 
Broadcasts. 
.. 
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Radio broadcasts to schools had begun in 1935 under the 
auspices of the Nippon Hoso Kyokai (N _.H.K.) (Japanese Broad-
casting Corporation), but with only limited acceptance. So 
firmly entrenched was the textbook system in Japanese 
educational thinking that on the whole the school broadcasts 
were seen merely as a minor supplement to the reading course 
and were received with little enthusiasm. It was only with 
the establishment of the National Schools system in 1941 
that radio broadcasts were set down as part of the element.-
ary school curriculum. Drafts were prepared by the N.H.K.'s 
Education Department and submitted to a committee of the 
Ministry for Education CMombusho) for approval. According 
to Nishimoto Mitoji, Education Director for the N.H.K. at 
that time, neither the Mombusho committee nor the military 
interfered greatly with the drafts prepared by the N.H.K. 1 
Magazines to supplement the school broadcasts were distrib-
uted to elementary schools on a monthJ_y basis. Each con-
tained programme notes for the various broadcasts during 
that month and a draft plan for the next month's broadcasts. 
The December issue 2 of the magazine had, of course, already 
been published by the time of the Pearl Harbor attack on 
8 December 1941. In keeping with the atmosphere of late 1941, 
the school broadcasts had been planned to cover such topics 
' . .. . ' . . . 
1. Nishimoto Mitoji, 'Th~ Dev~lopm~nt bY Ed~cational Broad-
, ·c·ast·ing ·in ·J ·apa~ , Tokyo , Sophia University, 1969, p. 47. 
2. Kokumin Gakko Hoso (National School Broadcasts) Monthly 
issues for December 1941, January 1942. Tokyo, Nippon 
Hoso Kyokai . 
.... 
... 
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as "Winter in Manchuria" & "Kore a Diary", as well as pro-
viding music lessons for each of the school grades and 
general material to support the textbook lessons. On the 
morning of 8 December, however, the programme was radi~ally 
altered. That morning Vice-Minister for Education Kikuchi 
was to have presented an uplifting tale on the subject of 
"Facing the Cold and Becoming Strong". Instead Kikuchi 
altered his talk to call on the children of Japan to unite 
their strength for the coming battles with England and America. 
This address was the first in which a senior member of the 
government explained the implications of the Pacific War to 
the people of Japan. 
From 8 December onwards the entire programme for school 
broadcasting was altered. Over the ~irst few days of the 
w-ar prominent men gave stirring speeches on the prospects 
for the war. The January edition of the radio magazine was 
substantially altered. The booklet was published on 25 Dec-
ember complete with a map of East Asia on the cover and a 
new title, "War--time National ·school Broadcasts". A compar-
is-on with the original plan for January presented in the 
Dec·emoer issue shows a number of new programmes. The "Great er 
Eas-t Asia Cos:-Prosperi ty Sphere Course" and "'.Front-Line Geo-
graphy" were created for the older pupils; "The Current State 
of Affairs t' was replaced by "The Advancing Rising Sun Flag " 
and HNew Year this Year" became "New Year in War.-.time". The 
February :i ss,ue was completely rewritten in similar vein and 
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throughout the course of the war, radio broadcasts made an 
attempt to provide the children with material relevant to 
the situation. · Through these magazines, one can feel the 
change of attitude, the renewed enthusiasm as Japan was 
caught up in the spirit of full-scale war, fighting for her 
life.· 
Radio was able to react to the news of the Pacific War in a 
way that school textbooks could not. Over the initial 
months of total war the school broadcasts came into their 
own as an educational medium. Reacting immediately to the 
declaration of war, the broadcasts were able to create an 
.. 
enthusiasm for the new situation ·in a way that could only 
be matched by textbooks if they had been completely re-
written. Even when children were evacuated to the country- . 
side, contact was maintained with the education system, and 
morale was raised, through the school broadcasts. In the 
final stages of the war. a shortage of radio parts meant that 
fewer and fewer schools were receiving broadcasts; all 
broadcasts to sch.ools other than "Radio Gymnastics" were 
cancelled in April, 1945. 
Nonetheless, vivid proof of radiots versatility and immediacy 
c~mpared with. textbooks had been provided by the war-time 
experience. In the post~war education system, textbooks 
came to play a far smaller role in the school. Along with 
increased initiative given to the individual teacher came a 
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new enthusiasm for a variety of educational media. Radio 
broadcasting expanded greatly, particularly in the 1950's, 
and television broadcasts to schools began in 1953. The 
ready acceptance given to these programmes is not only due 
to the influenc~ of American educational trends, but can 
also be traced to Japan's own war-time experience with radio 
broadcasting. 
-THE SERIES OF ·sHUSHIN TEXTBOOKS 1903~19·41 
The significance of the 1941 morals textbook, if taken as 
a historical document sufficient unto itself, is difficult 
to evaluate. Simple calculation of the number of lessons 
devoted to categories such as national, social and personal 
does not give any reai idea of the significance these 
weightings hold to the period of writing. It is only when 
the 1941 morals texts is placed ln its coritext as one of a 
series of national textbooks produced in 1903, 1910, 1918, 
1934 and 1941 that the weighting given to specific values 
assumes some real meaning. The fact that regular revisions 
were made to the morals course over this period underlines 
the importance with which the specific content and weighting 
of values of each text were regarded by the Ministry of 
Education. A significant change in the emphasis given to a 
particular value can be interpreted as a definite change in 
Ministry policy. 
' 
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There are two major works in Japanese, one by Karasawa 3 
and the other by Kaigo and Naka, 4 that have made detailed 
analyses of the material oft.he various editions of the 
elementary school morals textbooks. In each case the 
authors make extensive use of. comparative studies, class-
ifying lessons by categories such as home, individual, school, 
society and international, then evaluating the significance 
of each category by the number of stories devoted to it. 
This method, however, has its limitations; the most strik-
ing is the fact that the figures they each obtain do not 
always agree. The reason for these inconsistencies is 
obvious - allocation of a lesson to a particular category 
is often arbitrary, and many of the stories obviously belong 
to more than one category. Even a lesson which clearly 
falls into one particular category can incidentally emphasise 
the values of a different grouping. Politeness, for example, 
a clear virtue for the individual, is extended to politeness 
to foreigners, an "int·ernational" value, frugality is seen 
as a service to society and the nation, the lesson on the 
citizen's duties is justified in terms of benefit to the 
individual. Moreover, the use of each category differs with 
the various editions of the textbook - "international" is 
the name given in the early editions to a lesson describing 
how individuals from a number of nations gave assistance to 
ship~wrecked Japanese sailors, while in the 1941 textbook 
, ..... , ... , ...... ,. ,. , 
3. Karasawa Tomi taro; Kyokasho no Rekis.hi (A History of 
Textbooks), Tokyo, S6bunsha, 1960. 
4. Kaigo Tokiomi and Naka Arata, Nihon Kyokasho Taikei (An 
@utline of the History of Japanese Textbooks), Tokyo 
Kodansha, 1963. · 'Shus·hin 3 Vols. 
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this same term is applied to lessons on the Greater East 
Asia Co-Prosperity Sphere. 
Evaluation of trends in terms of these categories is there-
fore misleading as well as inaccurate; this analysis instead 
makes only limited use of the general trends depicted by 
Karasawa and Kaigo and Naka and concentrates rather on trends 
which become apparent through study of individual lessons 
from the various editions of the textbook. 
On comparing the 1941 textbook with its predecessors, the 
most striking trend to emerge is the increase in the number 
of lessons generally promoting nationalism. Given the war-
time atmosphere of the period of compilation this trend is 
not unexpected. Resulting from this increase is a corres-
ponding decrease in the emphasis given to a whole range of 
other values. The number of lessons aimed at developing the 
individual child's character is relatively fewer in the 1941 
textbook, and so is the number devoted to society and the 
childls behaviour towards others. In one area, however, 
the number of lessons declines even more sharply than might 
have been expected - this is in the group of stories which 
centre on the family. 
While the same type of stories on the family appear in the 
1941. textbook as in earlier editions, the final textbook of 
the series marks the point where the generally diminishing 
attention given to the family declines to its lowest point · 
in the series. As Karasawa has pointed out, this drop in 
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emphasis can readily be understood in the context of the 
increasing ialue placed on the Emperor-State System through-
out the textbook series. By 1941 filial piety had been 
completely absorbed into loyalty to the Throne. 
While this interpretation is no doubt valid, the decreased 
emphasis on the family can possibly be seen in another 
light. During the years of the Meiji period, when the first 
two textbooks of the series were published, it was deemed 
necessary to utilize the strong position held by the family 
in traditional Japanese society to bolster up the theory of 
the state based on the Emperor. Over the later years of 
the textbook period, however, Japanese society had changed; 
the pre-eminent role of the traditional family gradually waned 
(if not in the law, at least in judicial interpretation) 
in a more modern society, while at the same time the Emperor-
State ideology became sufficiently well-established to no 
longer require great support from its family-state ideolog-
ical foundations. 
The increased attention given to the school in the 1941 text-
book can perhaps also be regarded as a compensation for the 
decreased emphasis on the family. Once again, this trend 
can be seen as a product of a modern mass society, where at 
least part of the role of the family has been taken up by 
the school. 
n 
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The issue of the family in the textbook series raises a 
broader question. To what extent do traditional Japanese 
values (which, .of course, include Confucian family relat-
ionships) still play a role in the shushin course by 1941? 
In his book, Prdbl~ms irt Ed~cation: · A' Cbmparative Approach, 
Holmes 5outlines the "sources of the Japanese ethical code" 
as being derived largely from Confucian paternalism, with 
the principles of loyalty and filial piety blending harmon-
iously with Shintoism. "Rules guiding the behaviour of an 
individual in five sets of relationships also stem from Con-
fucianism, as does the position of women. The five relation-
ships were those between (a) sovereign and subject, (b) father 
(or mother) and child, (c) husband and wife, (d) elder and 
younger brothers and sisters and (e) friends." In addition, 
Holmes mentions Shinto belief that all men were descended 
from the gods, and elements of Zen Buddhism as together 
making up the foundation of Japanese ethics. All these 
elements Holmes ascribes to the basic philosophy of the pre-
war education system in Japan. 
\',Then one looks for evidence of these values in the 1941 text-
book, one finds that difficulties arise. As discussed earlier, 
emphasis on the family, including the relationships between 
parent and child, brother and sister and so on, actually 
declines in the 1941 textbook. Similarly, over the series 
5, Holmes·, Brian, .... Prob'l'ems' 'in· Ed'Lfc·at10·n'f 'A 'Gompar·ati ve 
' Approach~ London, Routledge & Kegari Paul , 1965, 
pp. 300, 301. 
' 
....... 
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of textbooks Confucian concepts are mentioned less and 
less frequently: in the final edition, for example the 
obligations summed up by the term "on" are really only 
emphasised in the parent-child relationship, with a carry-
over to the Emperor-subject relationship. 
The question of the depth with which traditional values have 
been accepted by the Japanese people at different times 
of course, a broader subject than can be covered in this 
thesis. Nonetheless, it seems likely that relating the 
values of the shushin course to those of pre-Meiji Japan 
. is, 
both under-estimates the development and· change of values 
over the period of the textbook series and also underrates 
the elements of modernity in the system of values presented 
in the 1941 textbook. 
Comparison within the series of five morals texts brings 
to mind an aspect of Japanese ethics which can very easily 
be overlooked in the 1941 text, with its overriding emphasis 
on nationalism and other values for a belligerent state. 
Much of Japan's success in modernization can .be attributed 
to some values of a very different kind - to the will to 
work of the Japanese peopl~, to Japan's work ethic. Robert 
N. Bellah6 has concluded that a functional analogue to the 
6. Bellah, Robert N., Tok~gawa Religion : The Values of 
Pre-Industrial Japan, Glancoe, Ill., Free Press, 1957 
' 
....... 
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"Protestant work ethic" did exist in the Neo .... Confucianist 
values of pre-Meiji Japan; James Allen Dator7 has examined 
the results of surveys conduct ed in 1965 in Japan f6r evid-
ence of a "Protestant work ethic" in contemporary Japan. 
The question remains, however, as to whether such an ethic 
can be said to have existed in the first half of the twent-
ieth century in Japan and whether the morals course can · be 
seen as an attempt to provide Japan with an on-going equiv-
alent to the Protestant work ethic. 
A major feature of the earliest editions of the sh~shin 
text is the stress laid upon "success stories" telling how 
the poor boy made good through hard work and initiative, 
the emphasis on the need to put aside superstition and pin 
one's faith on technology, the importance given to ingenuity 
and invention. All these can be regarded as aspects of an 
ethic very similar to the Protestant work ethic. The roots 
~ of these ideas may well lie in Tokugawa thought (although 
Marshall sees the deprecation of the profit motive and of 
the role of the merchant at this time as distinctly not 
conducive to capitalism). It seems at least equally likely 
that the sources of these notions can be traced to ideas 
prevalent in early Meiji Japan. Fukuzawa Yukichi (1835-1901) 
repeatedly affirmed the need for individual initiative and 
' ' ' ' . '·· ' ' . ' ' ... . .... . 
7. Dato;r, ,James Allen, "The 'Protestant Ethic' in Japan", 
Reprinted in George K Yamamoto and Tsuyoshi Ishida, 
· ' ~elect ed Reading~ on Mbdern Japanese Society, Berkeley, 
Mccutchan , 1971, pp . 199-211. 
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the pursuit of commercial gain as prerequisites for Japan-
ese modernization. As part of the early Meiji enthusiasm 
for Western ideas, a number of foreign books, beginning 
with Samuel Smiles' Self~Help and John Stuart Mill's On 
' Liber·ty, were translated into· Japanese and widely read - in 
some cases foreign works were even used . for school morals 
lessons. The conscious attempt made at this time to emulate 
the values of Western capitalism can certainly be regarded 
as fostering a "work ethic". Given this background, it is 
not surprising that elements very similar to the Protestant 
work ethic remained a fundamental part of the officially 
sponsored ideology for the Japanese people 9ver the period 
of her transformation into an industrialized and capitalist 
nation and continued to play a part in the shushin texts 
of the twentieth century. 
Over the series of five textbooks from 1903 to 1941 changes 
in the Japanese work ethic do become apparent. Up until the 
third volume of the series the texts included in the work 
ethic the notion of working or studying hard for one's own 
benefit. A lesson in the 1918 text, for example, gives a 
picture of a ragged beggar and a finely dressed man to illus-
trate the different results .obtained by the youth who refused 
to study and the one who worked hard. 
In the last two editions of the textbook . series, those of 
1934 and 1941, this justification for hard work in terms 
. ' ' 
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of benefit to the individual becomes less apparent. There 
is still a great emphasis on persistence, ingenuity, frug-
ality, study and sheer hard work; the entrepreneur still 
plays an important role - yet the justification for these 
values is now dGpicted purely in terms of its benefit to 
the family, to society or to the Japanese nation. Lack of 
emphasis on the profit motive stands as a fundamental diff-
erence between the ideology of Western capitalism and that 
of pre-war Japanese capitalism. In fact, Japanese business-
men tended (at least publicly) to reject the Western philos-
ophy of economic individualism because of its stress on 
personal gain and claim that they were primarily motivated 
by patriotic devotion and a willingness to sacrifice for the 
common good_. 8 
Thus, while the work ethic presented in Japan in the 1930's 
and 1940's had much in common with the Protestant work ethic 
it did not stress the role of the individual, nor the profit 
motive, nor the opportunity for social mobility that were 
fundamental to the American and European ethic. Instead, 
a very Japanese rationale of working hard for the sake of 
family, social group and nation was utilized to provide the 
underpinning for the Japanese work ethic. 
8. Marshall, Byron K, Capitalism and Nationalism in Pre-War 
~apan ·: The Ideology of the Business Elite 1868-1941. 
Stanford , Stanford Unive rsi ty Press, 1967, p. 3. 
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The final aspect of the morals course which is brought to 
light through comparison with the various textbook editions 
is the question of continuity. Karasaw a maintains of the 
\ 
1941 textbook that "the textbooks ... are so full of milit-
arism as to seem completely foreign to the previous periods 
mentioned above''. In actual fact, however, when the text-
book series is regarded as a whole, it becomes clear that 
the 1941 textbook represents a continuation of trends rather 
than a departure from the mould. In regard to Karasawa's 
specific point of militarism, it should be pointed out that 
even by Kara-sawa's own calculations the percentage of lessons 
featuring military men rises only slightly in the 1941 edit-
ion of the text. Militarism is by no means a new aspect of 
the 1941 textbook - what is new is the greater emphasis on 
battles and on the political and military situation in the 
GreateT East Asia Co-Prosperity Sphere. It is, in fact, a 
change of emphasis that best characterizes the major differ-
ences between the 1941 textbook and its predecessors; all 
the values apparent in the final edition of the series have 
made an appearance in the earlier publications - what does 
change is the emphasis given to these values. 
-SHUSHIN AND ·n STATE SHINTO" 
On 31 December 1945 the Occupation authorities banned the 
teaching of shushin, history and geography in Japanese schools. 
' ' ' ' ' ' ' ~ ' ' ' ' ' ' ' 
9. Kar-asawa Tomitaro, "Changes in Japanese Education as 
Revealed in Textbooks n, in ·Ja·pan Qu·art"erly, Vol. II, 
No . III, ~uly-Sept. 1955, p. 380. 
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The rationale given for this action was that it was in 
accordance with the basic directive "proclaiming the abol-
ition of government support of State Shinto and Doctrine and 
' 
inasmuch as the Japanese Government has used education to 
inculcate militaristic and nationalistic ideologies which 
have been . inextricably interwoven in certain textbooks 
imposed upon students". 
·Th~ Occupation verdict, however, bypassed two important 
issues. How much of the content of Japanese education in 
the forties was, in fact, derived from Shinto dogma? And 
further, does "State Shinto" really characterize those 
aspects of the morals course which the S.C.A.P. officials 
found most damning? 
When the Occupation of Japan began in 1945, a reform of 
both the education system and the content of education was 
seen as vital by the Allied Forces. The first approach 
taken by the Education Di vision officials was to ·censor 
Japanese school textbooks, rather than to ban them completely. 
This task presented . a dilemma - exactly which elements of 
the Japanese textbooks were unsuitable to a post-war demo-
cratic Japan? One can well image the frustration of American 
bureaucrats searchi~g through the 1941 shushin textbook for 
examples of State Shinto Doctrine. The problem could well 
oe compared with looking for examples of Christian influence 
in a European, American or Australian textbook - with the 
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additional handicap that no completely authoritative book 
was on hand . to define "Shinto" in the same way that the 
Bible exemplifies Christianity. 
In his book; The 'Allie·d ·occup·ation and' "Japanese ·Religions 10 
William P. Woodard has made an attempt to define the body 
of teachings to which the Occupation authorities objected. 
Woodard's list of teachings and practices are as given below: 
"(l) Acceptance of the doctrine that the Emperor was 
"sacred and inviolable" in the sense expounded by 
the extremists; profound respect for His Majesty's 
person, the imperial portraits, the palace, and cer-
tain shrines connected with the Emperor, e.g. the 
Grand Shrine of Ise, Yasukuni Shrine, and Meiji Shrine. 
(2) Veneration bordering on worship of the spirits 
of the imperial ancestors, of the imperial rescripts, 
especially the Imperial Rescript on Education (for 
civilians) and the Imperial Rescript for Soldiers and 
Sailors (for the armed forces); and of the writings 
of Emperor Meiji, notably his poems. (3) Unquestioned 
acceptance of the myths taught in the official hist-
ories of the country, the standards of behaviour for 
subjects as set forth in the textbooks on ethics 
(shushin), the teachings of certain extremists writings, 
i.e. Kokutai no Hongi (The Fundamental Principles of 
the National Structure) and Shimmin no Michi (The 
Duties of Subjects), and officially sponsored concepts 
such as kokutai (national polity), saisei itchi~ and 
hakko ichiu ("The whole world under one roof") with 
their chauvinistic implications. (4) The proper ob-
servance of the national holidays (most of which 
centred in the glorification of the imperial line) 
and certain ceremonies such as the People's Rite 
(kokumin girei) and, to a certain extent, the practice 
of performing a ceremonial ablution (purification) with 
cold water, called misogi. ( 5) Worship of the kami at 
the shrines and before home altars (kamida na) which, 
during World War II, were required to contain the sacred 
tablet {taima) of the Grand Shrine of Ise. ( 6) Support 
of the local shrines and festivals through contributions 
(semi-official taxes) regularly collected by the neigh-
bourhood associations. 
10. Woodard, Wi lliam P.; 'The All'ied o-c'cup'at·ion and Jap anese 
Religions, Leiden, E.J. Brill, 1972, pp. 12, 13. 
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Woodard describes this body of teachings as making up the 
tenets of the "Kokutai Cult". Since the Occupation author-
ities never stated precisely where the Japanese school texts 
should be cut and why, we must make the presumption that the 
subject matter to which they .objected must have been fairly 
similar to that outlined in Woodard's list. In any case, 
doctrines similar to those listed above have been generally 
known since the war as "State Shinto". 
One may, of course, object· to parts of the grouping listed 
above - it is certainly not a coherent body of teachings -
and the issue could well require further study. Yet Wood-
ard has made a valuable contribution in his attempts to 
attach the label nKokutai Cult" to the above conglomeration 
of teachings: he has focussed attention on the point that 
nstate Shinto" is not really an appropriate description for 
the values embodied in the shushin course. While Shrine 
Shinto is a valid term to describe teachings on the Shinto 
festivals and the role .of the local shrine in family and 
community life, "State Shinto" is most appropriately used 
to discuss the official patronage of the Shinto religion and, 
in particular, the financial sponsorship of most Shinto 
Shrines since early Meiji years by the government. This 
definition of "State Shinto" may well include elements of 
the teachings isolated by Woodard (for instance, the role of 
the Ise, Yasakuni and Meiji Shrines), but it is a narrower 
definition than is in general usage. 
• ' 
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It seems unlikely that Woodard's use of the term "Kokutai 
Cult" will be widely accepted at this point - the term 
"State Shinto" and its implications are probably too firmly 
\ 
established to be altered - and, in addition, the label 
"Kokutai Cult" is in itself ·an inappropriate term. Yet 
Woodard's ideas do allow the reader of shushin texts to 
see more clearly how little of the material is strictly 
"Shinto" and how much must be attributed to a related yet 
. different set of values. 
Many of the elements which Woodard has identified with 
the TTKokutai Culttt were also apparent, if less emphasised, 
in the earlier editions of the textbook prior to 1941. As 
these textbooks were regarded by the Occupation authorities 
as old-fashioned but relatively innocuous, the point can 
perhaps also be made that it was not altogether the subject 
matter on "State Shinto" to which S.C.A.P. objected, but 
the degree of attention given to it. Considering this factor, 
it is not surprising that the Occupation authorities found 
the shushin textbook difficult to cut. No decision as to 
the true nature of the sh~shin course was ever really taken 
by S.C.A.P.; political expediency forced the total banning 
of the books with the label "State Shinto Doctrine". It is 
in this light that the shushin text of 1941 has been largely 
:t'egarded, although perhaps inaccurately, to the present 
day. 
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-SHUSHI N AND J APANESE NATIONALISM 
A dominant and recurring theme in historical writing on 
modern Japan is the issue of nationalism. Histori ans dis-
cussing areas as widely disparate as politics and the arts, 
militarism and education, trade unions and the Imperial 
Institution all touch on the question of nationalism in 
Japan; few, however, have tackled the issue as a major 
topic of concern in itself. 
In his article "Japanese Nationalism" i]lKenneth B. Pyle has 
made a valuable attempt to focus attention on nationalism 
in Japan as a topic in its own right. Pyle's approach has 
been to define and summarize each .of the major schools of 
thought amongst historians as to the nature and course of 
modern Japanese nationalism and then to discuss the advant-
ages and shortcomings of each of these ·approaches. While 
th.e s·ix major groupings identified by Pyle may be open to 
further refinement, they do provide a valuable series of 
approaches oy which one can attempt to understand the sig-
nificance of the course in morals education and the mora ls 
text of 1941; and conversely the shushin text itself, which 
cant~ regarded as an official statement on values for the 
Japanese citizen (including values to guide the behaviour 
of the ordinary Japane se toward the nation), provides a 
body of mat e rial on which to test the value of different 
approaches to nationalism. 
11 
. \ 
• • ' \ . I 
PY'le , Kenneth. B. 1 , !JSome , Ji_e ce,µt "Apprqa che s t o Japanese 
N:'ati'0111a. l is-m 11 i n JYournai bf" Asian' ·stu'di'e s , Vol. XXXI , 
N©, 1, Nov~ ·1g75, pp . 5~1~ . 
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The approach which Pyle characterises as that of "the pure 
intellectual historian" is of limited value in discuss i ng 
the morals course of 1941. The intellectual historian 
regards nationalism as a set of ideas· stressing the sove r-
eignty, mission and the welfare of the nation-state. Modern 
Japanese nationalism, for example is explained as arising 
out of the ideological foundations laid by later Tokugawa 
thinkers - the Mito, Dutch studies (rangaku) and "practical 
learningtt {jitsugaku). According to this viewpoint, then, 
an idea such as nationalism has a life of its own and emerges 
out of the womb of antecedent ideas. 
Two basic problems arise with this interpretation of nation-
alism, and they are problems which should be kept in mind 
while discussing the 1941 shushin text. It would be tempt-
ing to regard morals texts in the way that the "pure intell- · 
ectual historian" would, to examine the basic elements and 
development of nationalism as they stand presented in the 
morals texts. (The school texts do, after all, provide 
tangible evidence of the means of transmission of ideas f rom 
one generation to another - and this question of the means 
by which ideas are passed on is one of the flaws that gener-
ally, mar th.e approach. of th.e intellectual historian.) Yet 
two basic problems would remain unsolved: no explanation 
would be _ given for the timing of rises in nationalist f eeling, 
of the ~easons why one edition of the shus hin text shows more 
nationalism than anothe r; and the approach can give no indicatio1 
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of the extent to which the ideas were accepted by the comm-
unity at large. Certainly one can trace the schools of 
thought and the individual intellectuals who influenced 
the development of the nationalist content of the shushin 
course. To do -so, however, · would not really explain why 
the 1941 textbook was more nationalistic than its predec-
essors, nor would it show how much the people of Japan 
were actually influenced by this nationalist ideology. It 
should be kept in mind, after all, that the generation of 
Japanese who fought with such ardour in the second world 
war must, on the whole,have been educated with shushin 
textbooks,not from the thirties or forties but from the 
earlier years of the ·century, in· which the nationalist 
content is much less intense than in the 1941 edition, and 
which have been generally characterised as innocuous. 
A second approach to nationalism is what Pyle characterises 
as, the n functional or social communications" school. Prop-
onents of this viewpoint are interested less in the ideol-
ogical content of nationalism and more in the dynamics and 
process of its growth - the pressures which transform indiv-
iduals into members of a nation-state who feel themselves 
oound together by common loyalties. 
Amongst the forces which develop this sense of social coh-
esion is the establishment of a national compulsory educat-
ion system, which both draws the people of a nation into a 
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common experience and can be utilized to raise loyalties 
to a national level. The establishment of common school 
courses, such as the shushin text, with the same lessons 
being taught with the same textbooks in all bar the few 
private schools in the nation, may be regarded as a further 
refinement of this process. It is not surprising, then, 
that at the time when a spirit of nationalism was most 
vital to Japan that radio broadcasting should come into 
its own as a means of drawing the Japanese people into the 
war effort. 
The nstructural approach" is the term Pyle uses to describe 
the idea that modern Japanese nationalism can be explained 
in terms of the basic structure and social ethics derived 
from traditional Japanese society. Thus, han loyalty of 
the Tokugawa period is seen as being essentially "free-
floating", cap ab le of transference and extension from the 
local daimyo to the Emperor and nation. The assumption 
m·ade here, then, that nationalism can be an extension of 
local loyalties rather than necessarily cutting across them, 
is supported by the snushin material. In the books for 
the y0unger children, lessons cultivate love and appreciation 
for 0ne's bi0th-place and local area that is in later years 
extended to the country of Japan and her social fabric as 
a whole. 
Nonetheless, the "structural approach" does have some serious 
shortc0mings as a way of discussing modern Japanese nationalism. 
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The issue of nationalism in the twentieth century, the rise 
and fall of patriotic fervour over the stormy decades before 
the second worl~ war,seems to have little connection with 
Tokugawa conventions. In fact, as discussed earlier in 
this chapter, it seems that writers taking this approach 
frequently overlook the developments that have taken place 
Since the early Meiji years in Japan. The economic and 
social changes of the Taisho and Showa years had their effect 
on the structure of Japanese society; and the question of 
how these changed social structures influenced nationalism 
is one that has yet to be answered. It may well be, as some 
writers on Japan have suggested, that Japan is intrinsically 
prone to nationalism, that a tendepcy towards nationalism is 
part of th€ make-up of the Japanese people. Nonetheless, 
neither the structure of Tokugawa society nor aspects of 
traditional Japanese social behaviour are sufficient to 
explain this phenomenon. 
One of the most widespread of the notions concerning Japanese 
nationalism is what is termed ''the interest theory''. Accord-
ing to this approach a nationalist spirit has been consciously 
engineered in Japan since the Meiji period by unscrupulous 
elites for their own purposes. In Pyle's words, the growth 
of nationalism "is seen primarily as the result of indoctrin-
ation and clever manipulation of traditional symbols". As 
this viewpoint has been often utilized with regard to nation-
alism in the twentieth century, it is more relevant to our 
discussion of the shushin course than some of the preceding 
139. 
approaches have been. Moreover, as one of the prime tools 
in this "indoctrination", the morals education text casts 
light on the validity of this approach. 
Both the history of the development of the shushin course 
and the series of textbooks from 1903 t6 1941 demonstrate the 
shortcomings of the "interest" theory. Tne morals texts 
were not the product of any conspiratorial group, but devel-
oped in ~esponse to a variety of different pressures and 
ideas. Certainly, different groups since the early years 
of the Meiji period had made a conscious effort to influence 
Japan's ~deology. Ito, for example, deliberately fostered 
the notion of the Imperial House as the basis of the Japanese 
state; Confucionists fought to reaffirm traditional values 
in the face of the challenge of American pragmatism; educ-
ationists lobbied to have school courses made more "modern"; 
businessmen attempted to justify the ethics of private cap-
italism. 12 The morals texts thus became an amalgam of 
influential viewpoints on the proper ideology for the "Good 
Japanesen, a reflection of ideas prevailing in the bureau-
cracy. The members of the committees which drew up school 
textbooks, whether bureaucrats or military men, were neither 
perpetrators nor victims of any conspiracy. The products 
of an educational system essentially the same as that of 
1941 these men reflected the values, the climate of think i ng 
prevailing in Japanese society in 1941. 
12. Marshal, Byron K (1967), 
L 
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It may well be that the intensification of values such as 
nationalism can be explained in terms of the upbringing 
of the textbook writers. One could perhaps see the increased 
emphasis on nationalism as inevitable, given that the writers 
of the 1941 text were less conscious than the editors of 
the earliest editions of the text of the fundamental role 
they themselves were playing in the creation and development 
- of a Japanese ideology. Accepting the textbook ideology 
unthinkingly themselves, as part of their own background and 
experience, they may very well have tended to pass on such 
values as nationalism in a more intense and more committed 
manner. 
Whether or not one subscribes to this view, it still seems 
entirely understandable that in the war-time atmosphere of 
the early forties in Japan, textbook compilers should feel 
a strong instinct to encourage loyalty and patriotism amongst 
th.e Japanese people. 
Th.e fifth_ approach. to nationalism is described as the n strain 
th_eorylf, This view- as-cribes the rise of nationalism to the 
st~esses produced by wide-fanging and rapid changes to soc-
iety. For example, nationalism after the turn of the 
century amongst the lower middle-class can be explained in 
terms of the frustrations and resentments felt by this relat -
ively disadvantaged group. 
.... 
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The material of the shushin text does not provide direct 
evidence on "strains" within the fabric of Japanese society 
in 1941 other than to attempt to compensate for them. The 
text, after all, reflec~s an ideal and cohesive Japanese 
society, entirely lacking in internal tensions. -Nonetheless, 
the "strain approach" does bring to mind one interesting 
aspect of Japanese nationalism and morals education. Over 
the twentieth century, various groups disenchanted with and 
disadvantaged by the contemporary Japanese social structure, 
channelled their frustration into Emperor-centered national-
ism, Radic~l and foreign alternatives such as Marxism 
received rather less support than might have been expected. 
It may be that one can ascribe this nationalism to the 
success of morals education over the years - in any case, 
one can certainly interpret this nationalism amongst th~ 
disadvantaged in Japanese society as illustrating the depth 
of support for nationalism and other shushin course values 
in the whole of the Japanese community. The nationalism of 
the morals course in 1941 can thus not really be described 
as having been "imposed" upon the people of Japan. 
The final view of nationalism discussed by Pyle is that of 
the cultural historian. This approach regards cultural dis-
orientation as setting the stage and creating the need for 
the rise of modern nationalism . 
.... 
142. 
The major cultural factor in the rise in nationalism is 
the tension caused by the challenge of the West. ·The dil-
emma of "trying to reconcile cultural borrowing and national 
pride, of striving to be both modern and Japanese" seems to 
be most immediately relevant · to the rise of nationalism in 
the Meiji -period. If, as Pyle suggests, this same dilemma 
continued to be a theme of Japanese intellectual life well 
into the twentieth century, it does go some way towards 
explaining the emotional quality of Japanese nationalism and 
the subtle way in which this emotionalism can be seen to 
intensify over the series of shushin text. 
The cultural historian's view of Japan suffering from a 
need even in the twentieth century to compensate for a feel-
ing of cultural inferiority in comparison with the West 
explains a further aspect of the 19·41 morals course. Even 
as late as the 1918 and 1933 editions of the shushin text 
there is an obvious desire to reaffirm Japan's cultural 
achievements .. For example, in the sixth volume of each of 
these texts is a series of lessons which discuss Japan's 
development over the preceding decades in terms of education, 
communications, industry, science and so forth. Comparisons 
lJ..a... 
are drawn in each case to Japan's current position with 
respect to America or European nations, and indications are 
given of areas in which Japan still had some progress to 
make in order to "catch up" with the West. It is only in 
the 1941 edition that this series of lessons is dropped; the 
I ~a_. J~ ~ ~ .L.,,-u;__ ~ Cl. 
F - tct~ -t..Qhc\s -t o r ~, 
C. " " 4-l - /"1 ,r-, ,....·. . -
D ()\~ .___., \ - • 
' 
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theme which could be said to have replaced "Japan's National 
Development" in the sixth volume is the Greater East Asia 
Co-Prosperity Sphere and the war. In a sense, the lessons 
onJ&!r in Asia, together with the news reports brought into 
school and home by radio and· newspapers can be regarded as 
not only taking the place of the lessons on "national devel-
opment" but also as fulfilling much the same role as these 
lessons did, the role of giving the Japanese children a 
sense of their nation's achievement in the international 
sphere. 
-
' 'S1IUS'HTN' 'AND "MODERN' MORALS' EDU'CATTON 
It would b~ a fascinating exercise to compare the 1941 shushin 
text w·i th an equivalent book from the American, British or 
Australian education systems at that period. Such a study 
would help to free one from one's cultural bias; it would 
make apparent how easy it is to see the teachings of one's 
own nation as "education" and those of a different tradition 
as "indoctrination". The problem arises, however, · to find 
one such text from a culture more familiar than the Japanese. 
Individuals have certainly published a number of works in 
pre-war America and Britain that were intended to provide 
morals training for children. Such is the nature of the 
education system in these nations, however, that specific 
courses have not been established for morals training as 
such, The role played by sh~shin in Japan has been filled 
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in these nations primarily by religious education, supplem-
ented by social studies, history and even "health and 
hygiene". Nor could one find a single textbook for any of 
the abov~mentioned subjects that would have been used, as 
the shushin text was, in all · the state schools of the nation. 
Nonetheless, it seems clear from an examination of a vari e ty 
of school textbooks from pre-war Australia and from convers-
ations with individuals educated in pre-war schools that on 
the whole the type of values presented were not so very 
different in our own society from those taught at the time 
in Japan. An emphasis on nationalism, ori loyalty, on one' s 
own nation's glorious history, on heroic tales of military 
figures certainly appears in some schools today and was 
even more prevalent in pre-war education in many nations. 
Papers prepared for the World Federation of Education Assoc-
iations iri Tokyo in 1937 tend to confirm this view . ... The l3 
problem lies, then, in seeing the values of a foreign school 
text like the 1941 shushin text with a sense of perspe ctive . 
It should be kept in mind, for instance, that, to an Aust-
ralian or an Englishman, the notion of a reigning monarch 
like the J~panese Emperor being at the same time head of 
the official state religion might not seem particularly 
improper or even unusual. To an American, however, this 
might seem completely out of keeping with democratic ideal s . 
13, World Fede ration o f Education Associat ion s, Proceeding s 
·bf ·the SeV~n t h Bi ennial Cbn f er e nc e , Toky o , 1937. 
-The area where the most fundamental difference can be seen 
between Japanese shushin and the ethics taught in the pre-
war schools of the English-speaking world is not in the type 
of values taught so much as in the means by which they were 
taught. The very fact that their c~osest equivalent in our 
culture was religious instruction on the one hand and social 
studies on the other highlights the fact that religious 
instruction as such did not exist in the Japanese elementary 
schools. Japanese morals education was virtually unique in 
1941 as a school course for moral training that was essentially 
secular. 
The secular nature of the sh~shi~course explains one of its 
major characteristics. The only basis fo:r the values ,pres.,... 
ented in the morals course is the Emperor-State system rein-
forced by Confucian precepts · such as loyalty. Thus it is 
that the ultimate authority cited for a moral value in the 
shushin course is not a transcendent god but the Emperor, 
both the moral leader of the nation and the symbol of the 
sovereignty of the State. All the values taught in the 
shushin course th.en, by vi:rtue of their sanction by the 
nation~s moral leader, tend to reinforce the status of the 
nation. 
Since the second wnrld war, concepts of morals education 
have changed, both in Japan and elsewhere. Modern writers 
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on morals education envisage an entirely different type of 
education from that taught in pre-war schools in Japan. 
Taking a list or "bag" of moral principles and attempting 
to "drum" them into children has been thoroughly discredited 
as an educational approach. · The "bag of virtues" method 
has two very basic flaws: first, that this form of morals 
education simply does not work; and second, that the whole 
approach is inappropriate to a democratic society. 
The first of these problems with the "bag of virtues" approach 
has been well documented in American studies. There seems 
to be no link between morals lessons and moral behaviour. 13 
Children _who, for example, have been given a lesson on not 
cheating are just as likely to cheat as those who have not 
had such a lesson. The implications of these findings for 
shushin courses is interesting. Even had those responsibl~ 
for the Japanese education system been aware of these 
studies, it seems unlikely that they could have borne with 
a situation w·here the state did not take · an active role in 
the moral education of the child, whether effective or not. 
It was just as important that the state be seen to be taking 
a lead in morals education as it was for the people of 
Japan to accept those teachings. More importantly, the fact 
that morals classes have been shown to be largely ineffective 
clearly illustrates that neither shushin nor the education 
,,,,,. , ,,,, . , .. 
13. Kohlberg, Lawrence, TTEducation for Justicett in Sizer, 
Nancy F. and Theodore R.; Moral", E'duc·at·ion~ ·: Five Lect-
,·ur·es, Camoridge , .Mass., Harvard University Press, 1970 , 
p, 60. 
... 
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system were wholly responsible for the character of the 
Japanese people up until 1945. The values presented in 
the sh~shin texts were reinforced by the whole of Japanese 
society; the proper pattern of behaviour was that sanct-
ioned by parents, friends and relatives as well as teachers. 
The second criticism of the "bag of virtues" approach, that 
it is inappropriate in a democratic society, hinges very 
much on notions of "education" and "indoctrination" and is 
to be discussed later in this section. 
The modern educationist is left with two basic problems in 
regard to morals education - to design moral training that 
is effective and that is also suitable to the needs of a 
democratic society. John Wilson and his colleagues at the 
Farming Trust Moral Education Research Unit at Oxford have 
attempted to develop a set of procedural rules that indiv-
idual teachers can use to help their pupils to be rational 
about morals. The work of Kohlberg at Harvard is tied more 
closely to psychological observation of children's moral 
development. Kohlberg has shown that children's moral 
awareness can be increased by exposing them to discussion 
of the moral justification for various actions in a group 
of their peers who are at a higher level of moral development . 
The basic principle behind the work of both groups seems to 
be to avoid a specific course of morals education and the 
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labelling of behaviour as "right n or "wrong"; rather, 
these modern educationists attempt to encourage a spirit 
of rationality in and thoughtful justification for moral 
. . ' decisions. 
Contemporary morals education demands at the very least 
that the teacher justifies his beliefs to the children -
the Japanese shushin course as revealed in the shushin 
text, however, generally makes an appeal to authority -
the ultimate author1ty being the Emperor, without attempt-
ing to give any r~al justification for moral behaviour. 
While modern morals education insists on the need to justify 
authority, the shushin course is authoritarian; this ill-
us-trates the different levels of political and social aware-
ness that the tw~ v~ry different concepts of education 
refle~t and attempt to create. 
Modern Western theories of morality involve the individual 
making a decision as to what is good. Morals education, 
then, is seen partly as the difficult task of teaching child-
ren to make decisions when they are presented with the 
wider range of choices which a modern, changing society 
entials, In the w-ords of one modern English writer, "Com-. 
pulsory everything is less morally educative than fairly 
free choice of possibil{ties''~ 14 These ideas serve to 
.eJTlphas.is.e. the. diff -: r · nt roles played by the morals education 
14. Niblett, W.R. (ed.), Moral Edudation i~ ~ - Chahging 
Soci·ety, London, ;Faber' and F'aber, 1963, p. 28. 
-.. 
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in the society of these modern Western writers and in pre -
wPr Japan. Contemporary morals education involves helping 
children to decide between new values as new choices are 
present ~?; it is the product of a modernized society, 
rapidly changing but changing in terms familiar to that 
society. The morals education of the sh~shin course, how-
ever, involved teaching the preservation of old values in 
the face of new choices; the product of a modernizing soc-
iety, rapidly changing in terms foreign to that society. 
The final aspect of modern thinking on morals education 
to be relevant to the shushin course and the 1941 morals 
text is the question of "indoctrination". It is interesting 
to note that modern educationists on the whole do not regard 
the notion of morals education in itself as unsuitable for 
a democratic nation. Rather, they are concerned to discuss 
the type of conditions to be imposed on morals training if 
it is to be taught in modern schools. 
Amongst modern philosophers of education an avalanche of 
words have been expended over recent years in an attempt 
to clarify the precise meaning of the terms ''indoctrination" 
and "education". Such has been the enthusiasm for defini ng 
"indoctrination" that one is forced to conclude that these 
writers believe that there exists one ideal definition of 
indoctrination suitable for all occasions, that only ne eds 
to be found. Rather than follow their discussions in too 
great a det~il, this work will confine itself to the themes 
most directly applicable to the Japanese shushin cours e . 
1 
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·rndoctT'in·atiein· ·and Educ·a·t ·ion, a brief book by I.A. Snook, 15 
summarises the central views on these issues put forward 
by modern educationists in a clear and straightforward 
manner. 'Much American writing on indoctrination dating 
from the 1930's and 1940's is concerned with precisely the 
type of teachings discussed in the shushin course. "Indoc-
trination" was a term writers at this period associated 
with totalitarian regimes and the coercive educational 
_methods they were supposed to use. "Education" on the 
' 
other hand, was restricted to the humane and rational pro-
cesses of education which democratic states were thought to 
practice. Thus, indoctrination came to be thought of as 
indicating primarily a method of teaching. The teaching 
method of "education" involved the encouragement of discuss-
ion, emphasis on scientific method and a complete opposition 
to distortion or suppression of evidence. This contrasted 
with the "non-rational" methods of indoctrination, where a 
teacher would be authoritarian, the contents of education 
"drummed in" in some way, and where free discussion would 
not be permitted. Certainly this latter description is 
the one most frequently in mind when people refer to shushin. 
The definition of indoctrination as the use of "non-rational" 
methods is> however, not a complete one. Non-rational 
methods are widely used for teaching, say, mathematics and 
' . ' ' ', . ' 
15. Snook, I . A. · Indoctrina t ·ioti and Education, London, 
Routledge and Ke gan Paul, 1972. 
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foreign languages, without being - regarded as indoctrinat-
ion. Moreover, rational methods are rarely possible with 
young children - does this mean, then, that all teaching 
of young children is indoctrination? 
Snook argues that a person is indoctrinating a set of prin-
ciples if he teaches· ~ith ·th~ ·int·~ntion that the pupil bel-
ieves this set of principles regardless of the evidence. In 
the case of young children, indoctrination describes the 
case where the parent (or teacher) teaches the child in a 
way that will later inhibit free enquiry. The implications 
of this definition for the shushin course in 1941 are clear: 
the teachers of shushin in the elementary schools may per-
haps be exonerated of the charge of indoctrination, if they 
themselves firmly believed in what they were teaching and 
knew of no evidence to the contrary; however, the govern-
ment leaders and bureaucrats responsible for school texts 
and the education system were at the very least aware of 
other choices of values and, as such, merit the judgement 
.... ,-
_,:) (...~ 
of indoctrinators. 
Despite the importance attached by many modern educationis t s 
to sh~shin, relatively few have written in favour of the 
establishment of school morals courses by the state. A 
dilemma can be raised here: if the state plays no active 
role in moral education, then teachers are free to teach 
-:JS'<\,. ' J.,-...... .:.-T~~O{S 't..o ~ ~ c.,.~ .,:._, fu ~ Se-.'-" 
C "' a\a.o1, c.. . j <- s. ~ rve. ~o.. . t..Li t,w-.r s tl-d.;i . 
1eA-t {~ \":'-.cJ....ovt{ · Wc:U- ~r· (J ~~~-!,,. 
~~~ -t(a_~F' ,~~ 
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whatever values they please (and no education can be free 
of values) ·; yet if the state in any way dictates the type 
of morals education to be taught, then the possibility 
\ 
exists that this education could become a system of indoct-
rination in the same way th~t shashin did. The solution to 
this problem in a democratic society seems to be not the 
establishment of courses in morals education, but awakening 
teachers to their responsibility for the moral development 
.of their charges. 
J)1 c0nclu?-i.Qn 1 th.e proolem a;rises to assess the nature of 
the 3apane~e morals course as presented in the 1941 sh~shin 
text, The judgement of S.C.A.P., that the whole of the 
text needed to be banned, because it inculcated "militaristic 
and nationalistic ideologies'', seems too harsh. One is 
forced to conclude that this verdict was not only an act 
of political expediency but also an irresistable decision; 
it suited the ideology of the American Occupation authorities, 
their belief in the democratic way of lifeJto blame Japan's 
acts of war on a set of textbooks, not on the Japanese 
people. tb 
It should be kept in mind that the 194lshushin text provided 
teaching on a wide range of "moral issues TT: character-building , 
etiquette, patriotism, family values, social behaviour, civics, 
international co-operation - in short, it sought to develop 
the child into a "good Japanesen, a person who was good and, 
153. 
t 
at the same time, Japanese. In 1941, the emphasis of this 
equation had shifted closer to the special value, that of 
being Japanese. Yet this emphasis was not a new development 
but the i 'ntensification of an existing condition. The 1941 
shushin text should be seen; then, in the light of its 
position as the final product of ·a course which had developed 
over a long period of time and in response to influences 
from many sources. In ooth the oreadth of the range of values 
it taught, and in the narrowness with which it interpreted 
them, it reflects the society to which it owed its creation. 
I 
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